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The Precedent Has Been Set

W e are no longer living in unprecedented times 
when it comes to adult learning. Where we were 
in March, April, and May was unprecedented. But 

now our work has a precedent. Remote learning has been 
happening in every program across the state—we have an 
example upon which to build, one that your tenacity and 
passion created. Looking back, one of the first things we did 
in the confusion six months ago was to turn to our support 
systems for collaboration and help. In our Friday calls, we all 
worked together to share resources and stories of how we 
were doing our work. You instinctively knew that you needed 
to provide a support system to your learners—keeping them 
connected to you would help ease their anxiety and create a 
safe space in which to learn. Vicki Krusie’s story of “Laura,” a 
DSS Client (p.5) calls these “countless small victories.”

This year, PROGRESS will focus on the many supports 
available for, and how they are provided to, the adult learnin
community—supports that surround them and enable succes
Contributors in this issue are from our partner agencies and 
they bring acronyms galore: SNAP, TANF, VIEW, ALICE, FPL, 
CLIFF, TANF-EA, FANTIC. I found myself creating a mindmap 
as I read each article, connecting the dots from agency to 

Continued on  p.2>>

September 2020                         
Volume 31, No. 1



p.2

PROGRESS
PROGRESS is published by:
Virginia Adult Learning Resource Center 
Virginia Commonwealth University
3600 West Broad Street, Suite 112
Richmond, VA  23230
valrc.org

Permission is granted to reproduce articles 
from this newsletter. Please credit the 
author and PROGRESS.

Submissions and letters are welcome.
Contact Katherine Hansen, 
PROGRESS editor. 
(804) 827-2612
(800) 237-0178
kghansen@vcu.edu
We reserve the right to decline publication.

Director, Operations and Accountability, 
Office of Career, Technical, and Adult 
Education
George R. Willcox

Director, Workforce Development and 
Initiatives, Office of Career, Technical, and 
Adult Education
David S. Eshelman, Ed.D

Adult Education Coordinator, Office of 
Career, Technical, and Adult Education
Heidi Silver-Pacuilla, Ed.D tr

VALRC Manager
Joanne Huebner

Editorial Team
Karen Ballengee
Katherine Hansen

T
This product was paid for under the 
Workforce Innovation and Opportunity Act; 
however, the opinions expressed herein do 
not necessarily represent the position or 
policy of the U.S. Department of Education, 
and no official endorsement by the 
Department should be inferred.

GED®  and GED Testing Service® are 
registered trademarks of the American 
Council on Education (ACE) and may not 
be used or reproduced without the express 
written permission of the American ACE or 
GED Testing Service®.  The GED® and GED 
Testing Service® brands are administered by 
GED Testing Service® LLC under license from 
the American Council on Education.

>>>Continued from p.1

agency and back to adult education. With this visual in front 
of me, and the many suggestions for connection or reflection 
provided within the articles (“Is your adult education process 
in writing and clearly articulated?” “What is the process 
of communication if a customer reports that they have a 
barrier that is preventing their successful progress in adult 
education courses?” (Julie Jacobs, p.3)) , my mind began to 
race to actionable ways to leverage the knowledge and skills 
of our WIOA partners. And, to how I can help them better 
leverage the knowledge and skills of adult educators. As 
Kaystyle Madden remarks in Workforce is a Team Sport (p.10), 
“Betterment of life is the endgame.” and “As resources for 
the community, we need to be aware of who can assist and 
how to connect people to them.” Some of the information 
is disheartening such as the “cliff effect’ discussed by Dr. Jeff 
Price in What is the Benefit Cliff? (p.12). However, as Dr. Price 
suggests, “Counselors, educators, and social workers should 
develop a good understanding of what the benefit cliff is, 
what the trigger points are, and how it impacts decision 
making for low-income working individuals” to be able to 
“explain what the short- and long-term financial costs and 

adeoffs are.”

As tempting as it is to heed the words of Don Henley in 
Boys of Summer: “A little voice inside my head said don’t look 
back, you can never look back,” I know this is not wise. We 
have to look back and bring our newfound wisdom forward. 
he precedent has been set. We are in this together.

p.2p.2

Joanne Huebner is the manager of the Virginia Adult Learning Resou
Center (VALRC). She leads the team of educational specialists in carry
out the VALRC mission of equipping the field of adult education and 
literacy with essential skills and resources.
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BUILDING BRIDGES
Strengthening Relationships between Local 
Departments of Social Services & Adult Education

By Julie Jacobs

same clients that rely on federal and state 
I t should come as no surprise that 

citizens of the Commonwealth with 
low literacy levels are very often the 

benefits. These benefits, in many cases, 
have supported families as the primary 
means of financial stability. Benefits
such as SNAP (Supplemental
Nutrition Assistance
Program) (see p. 16), TANF
(Temporary Assistance for 
Needy Families) (see p. 
18), energy assistance, and 
housing supports through 
partner agencies have 
buoyed families through 
economic hardship and crisis.
The Virginia Department of 
Social Services (VDSS) has 

 

provided this critical infrastructure for 
families since 1948. Most recently, with 
the onset of the COVID-19 pandemic, our 
services have provided a much needed 
safety net for families and individuals facing 
unprecedented financial crisis as a result 
of job loss. The face of our customer base 
has changed. With this change, we have 
a unique opportunity to assist citizens of 
the Commonwealth who may have been 
displaced from low-skill, low-wage jobs. Our 
goal is to move customers into technical and 

educational pathways that can lead them to 
high-wage, high-demand jobs. For many of 
our customers, the first step toward this goal 
is basic educational skill attainment through 
the adult eucation program array.

Through our VIEW (Virginia Initiative 
for Employment not Welfare) (see p. 19) 
and SNAP E&T (SNAP Employment and 
Training) programs, our case managers 

engage customers in a comprehensive work-
readiness assessment. This assessment may 
include testing such as TABE (Tests of Adult 
Basic Education), personality assessments, 
soft skills, and other related employability 
screening. Through this assessment process, 
our customers will often self-identify that 
basic adult educational skill attainment would 
move them further on the path to career 
goals. At this point, DSS case managers would 
make a referral into the adult education 
system.

Our goal is to partner effectively with adult 
education to identify and remove barriers 
that might keep our mutual customers from 
achieving desired outcomes of skill and 
education attainment.

“
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“Together, through collaborative 
partnership, we are stronger in 
helping vulnerable citizens of the 
Commonwealth advance their 
educational standing.”

Our goal is to partner effectively with adult 
education to identify and remove barriers 
that might keep our mutual customers from 
achieving desired outcomes of skill and educa-
tion attainment.

Strategies for successful partnership

• From the regional and local level, build
and sustain strategic connection between
local DSS offices and adult education.
Coordinate meetings frequently—quarterly
or semi-annual meetings between agencies
should be the goal.

• Develop and communicate clear referral
processes.

Questions to consider:

º Does the local department of social 
services (LDSS) know how to access adult
education services? 

º Is your adult education process in writ-
ing and clearly articulated? 

º If your process is not widely distribut-
ed or clearly understood by all referral 
sources, where can you engage in strate-
gic discussion to change this?

• Public relations materials regarding adult
education programs should be updated
and provided to DSS offices for distribution
to customers.

• Outline clear communication process
between adult education and your LDSS(s)
when customers engage in programs.

Questions to consider: 

º When a customer enrolls in adult educa-
tion programs, how is that information 
communicated to a DSS case manager? 

º Is this information clearly articulated and 
widely understood by all parties? 

º How is attendance reported to the DSS 
case manager? 

º What is the process of communication 
if a customer reports that they have a 
barrier that is preventing their successful 
progress in adult education courses? 

The VDSS and LDSS(s) are committed to 
strengthening our mutual partnership with 
adult education. We support the achievement 
of education and training credentials as the 
strongest potential to assist our customers 
into living-wage, family-sustaining career 
pathways. In those cases where education or 
skill remediation is necessary to achieve this 
goal, we pledge to assist our customers with 
the appropriate support services and case 
management necessary to be successful. 

Together, through collaborative partner-
ship, we are stronger in helping vulnerable 
citizens of the Commonwealth advance their 
educational standing. 

 

Julie Jacobs serves as Program 
Manager for the Virginia Department 
of Social Services (VDSS) Office of 
Workforce Services. In this role, 
Julie is responsible for building 
and sustaining strategic workforce 
pipelines that connect vulnerable 
populations to the education, 
training, and job placements they 
need most. Prior to her appointment 
with VDSS, she served in executive 
leadership with the State of Oregon, 
Department of Human Services in the 
Aging and People with Disabilities 
system. Previously, she served as 
Senior Workforce Development 
Manager with Mt. Hood Community 
College, Oregon, as a key partner 
in TANF/SNAP workforce readiness 
program development and delivery.
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Life of a DSS Client: 
Their Struggles & 
Family Concerns

by Vicki Krusie Bridges Out of Poverty
 Overview

statistics for V
A recent ALICE (Asset Limited, Income 

Constrained, Employed) report from 
the United Way provides alarming 

irginia. Based on data from 
2018, it states that while the economy showed
some improvement (prior to the COVID-19 
pandemic), 10% of Virginia households 
remained below the federal poverty level 
and another 29% earned above the poverty 
level but not enough to afford household 
basic necessities—the ALICE population (see 
p. 8). Programs offered through the Virginia
Department of Social Services (VDSS) provide
assistance for both basic and crisis needs for
those who meet the eligibility criteria. Others
remain unserved. Services offered through
multiple workforce programs offer connection
to education, employment, and training.
Many services are free or based on income.
Not all are eligible or willing to engage.

The complexity of the issue requires 
ongoing analysis and discussion across 
multiple systems in search of evidence-based 
practices, but that is not the focus of this 
article. Instead, we are here to explore the 
actual daily challenges for those behind the 
politics and the numbers. So, take a walk with 
me through one real story of an unemployed 
individual below the poverty threshold who 
received assistance from the Department of 
Social Services (DSS) in York County.

“Laura” is a single parent of two school 
age children. She does not have a high 
school diploma and has worked a variety of 
low-wage jobs. She grew up in a household 
with an alcoholic mother, and her childhood 
experience was tumultuous. According to the 

CDC-Kaiser Permanente Adverse Childhood
Experiences (ACE) Study, she is at risk for 
lifelong health issues and emotional well-
being in adulthood. At entry into the VIEW 
program (VA Initiative for Education and 
Work) (see p. 19), Laura was slow to form 
trusting relationships and frequently felt 
overwhelmed with her life circumstances. 
She was prone to outbursts of anger when 
confronted with stressful situations. This 
hampered her ability to successfully resolve 
conflict and remain employed. There 
were instances of involvement with law 
enforcement, but no felony convictions. 
Every morning she woke up with the threat 
of possible eviction and the subsequent 
loss of custody of her children to the non-
custodial father. Frequent telephone calls 
from school concerning her child’s behavioral 
and academic problems cost her one job. 
Mandatory counseling sessions required by the 
court threatened another. At program entry, 
Laura could not afford her own transportation 
to work and requested assistance from the 
local DSS VIEW staff, which was provided. 
Inconsistent after-school child care, lack of a 
high school diploma, outstanding fines, and 
sporadic work history further hindered her 
efforts to find stable employment. She stated 
she was too overwhelmed to pursue GED® 
classes, although she insisted this was a goal 
for herself.  

Over the next several months, Laura 
began her journey to improved financial 
stability. She cautiously engaged with agency 
staff and reluctantly began the Customer 
Service Academy, a local DSS grant- funded 
initiative which provided a certificate from 
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Thomas Nelson Community College. She 
began working with her DSS case manager 
and a Life Coach to help her set goals and 
tackle obstacles. She completed a short-
term certification and began employment. 
She received her tax return and purchased a 
vehicle. And with assistance, she resolved one 
outstanding housing judgement and began 
payment on another. During this time, there 
were ups and downs, frequent phone calls 
to discuss setbacks and problem solve, and 
countless small victories such as “I wanted 
to cuss them out but I did not lose my cool.”  
With each accomplishment, her confidence 
grew—with each setback, she struggled to 
navigate yet another roadblock.  

Laura’s case is not unique.  The “Bridges 
out of Poverty” model defines poverty as 
“the extent to which an individual does with-
out resources”. Poverty is not limited to just 
lacking finances, but to a variety of resources 
including the emotional resources that enable 
us to deal effectively with negative situations. 
Individuals can get caught in the “tyranny 
of the moment” as they regularly confront 
the reoccurring need to pay rent, maintain 
utilities, put food on the table, pay for a car 
repair, obtain child care, get to work on time, 

and the list goes on. Lack of viable support 
systems can result in poor choices further com-
plicating the situation. Efforts to engage in 
education or training can be derailed by this 
persistent struggle. Realistically, outcomes for 
our families are not measured by finite words 
such as success or failure. Instead, progress is 
incremental, with some achieving a higher 
degree of success than others.

Although her case is now closed due to in-
come (just above the poverty threshold), Laura 
continues to call her previous case manager 
whenever the need occurs. Recently, the case 
manager called to report another crisis. Laura 
was frustrated, defensive, and angry. Efforts 
to problem solve were hindered by emotion. 
The end result? Alternatives were discussed, 
and we wait to hear how her story unfolds.  

Vicki Krusie is a Self-Sufficiency Supervisor for the 
York-Poquoson Department of Social Services. She is 
responsible for the VIEW (VA Initiative for Education 
and Work) and Child Care programs. In addition, she 
supervises both the Service Intake and Community 
Resource operations of the agency.

“Efforts to engage in 
education or training 
can be derailed by 
persistent struggle.”

by Jim André and Caroline Lane
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Do You Know Alice?
by Jim André and Caroline Lane

Y ou know ALICE. You teach ALICE. You 
work with ALICE. Some of you may be 
ALICE. 

ALICE is an acronym that stands for Asset 
Limited Income Constrained Employed. These 
are individuals and families who, while work-
ing, cannot afford the realistic cost of basic 
necessities.

ALICE households often do not qualify for 
government or social service programs—these 
are our neighbors who are child care provid-
ers, home health aides, mechanics, retail work-
ers, and service providers. This could be a new 
graduate, a young family, a retiree, or a family 
who has experienced unforeseen life events. 
These are many of the adults that adult edu-
cation serves. 

But until the United Way did the work 
to give ALICE a voice, this population was 
hidden. ALICE reports were generated in 
several states before 2016 when Virginia’s 
Rappahannock United Way called together 
other United Ways across the state in order 
to raise awareness of this overlooked group. 
Virginia’s ALICE report includes a snapshot of 

the ALICE population in each of Virginia’s 133 
counties and independent cities. 

United Way’s report tells us that in 2018, 
10% of Virginia households fell below the 
Federal Poverty Level (FPL). An additional 
29% qualified as ALICE. This number 
represents 1.2 million Virginia households. 
That’s 39% of our fellow Virginians who 
have an income below the realistic cost of 
basic necessities. The ALICE report exposes 
the reality that traditional measures hide—
that this additional 29% of our working 
neighbors, those not falling below the federal 
poverty level, struggle to support themselves. 
We know that during COVID-19, these 
percentages are increasing. 

The highest number of ALICE house-
holds reflects Virginia’s largest demographic 
groups—white households, single or cohabit-
ing households (without children or seniors), 
households headed by someone in their prime 
working years, and married-parent families. 
However, a look at the percentage of ALICE 
households within all demographic groups 
reveals that single-female-headed households, 
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young households, and Black and Hispanic 
households have disproportionately high 
percentages of families living below the ALICE 

Since the 1970’s, the wage gap has widened 
between the top 1%, the middle 60%, and 
the bottom 20%. Moreover, inequality in in-
come and wealth will continue to rise as wage 
growth and job stability in high-wage jobs 
greatly outpace growth and stability at the 
lower end. From 2007 to 2018, the number of 
low-wage jobs paying less than $20 per hour 
increased by 34% while medium- and high-
wage jobs decreased. In 2018, low-wage jobs 
comprised 44% of employment. The COVID-19 
pandemic has worsened economic conditions 
for ALICE as low-wage jobs in the service 
sector have been among the hardest hit by 
COVID-19 related closings and are the most 
likely not to return—a trend last seen during 
the Great Recession.

Without sufficient income, households 
living below the ALICE threshold are 
constantly deciding how to cover the costs 
of basic needs. The ALICE Project identifies 
six essential areas of a household budget—
housing, child care and education, food, 
transportation, health care, and technology—
as well as taxes that perpetuate this juggling 
act of choosing housing over food, child 
care over healthcare, or Internet over 
repairs for the car. During the pandemic, the 
consequences of insufficient income place 
ALICE households at the greatest risk. When 
faced with increased food and child care costs 
because children are home, lack of technology 
to complete homework or telework, or the 
absence of health insurance, ALICE households 
must confront a new set of decisions in 
handling the consequences of insufficient 
income.

So, how can understanding ALICE in 
Virginia contribute to effective instruction 
and programming? What can we do with th
information to better support our students?

threshold.

We’ve had our eyes on supports needed for 
students who are eligible for federal finan-
cial aid, but where else can we act? Career 
Pathways is a good place to start as it creates 
postsecondary and job advancement so stu-
dents, for example, can step out of college 
after receiving their certified nursing assistant 
(CNA), get a job, and then when able, step 
back into school for their licensed practical 
nurse (LPN) and bachelor of science in nursing 
(BSN) credentials. Clearly defined career path-
ways will help ALICE students map their way 
to careers with family sustaining wages.

The rapidly increasing need for digital 
literacy is another area to focus on when 
thinking of ALICE. Employers are expecting 
higher levels of digital literacy from employ-
ees without a bachelor’s degree. An article 
from Community College Research Center, 
“Community Colleges and the Future of 
Work: Exploring Skill Demands Amid the 
Pandemic” states that entry-level jobs are 
requiring more and more workers to “input, 
interpret, and analyze data” as computers 
and other new technologies are increasingly 
embedded within daily work life. The ALICE 
population is vulnerable as many are likely to 
need increased digital literacy skills and may 
live in areas where broadband is unavailable.  
Understanding ALICE spotlights the need 
to embed these skills in the adult education 
classroom and throughout the community 
college experience and to find creative solu-
tions, particularly during the pandemic, to 
meet the needs of those without broadband 
access when they cannot be on campus or in a is 
classroom. 

“33% of our fellow 
Virginians have an income 
below the realistic cost of 
basic necessities.”
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Everyone can use a hand in reaching their c
goals, and this is particularly true for ALICE. 
At Virginia’s Community Colleges; coaches, 
advisors, and financial aid staff are available 
to help students succeed. Career and student 
success coaches can help students develop 
a career plan, find financial aid to pay for 
coursework, access community resources 
to help with household expenses, and 
gain employment. The transition of adult 
education students to coaching and advisin
at community colleges creates a seamless 
delivery of supportive services as students 
advance toward their goals.

In addition to coaching, Virginia’s 
Community Colleges have developed 
other programming designed to advance 
households beyond the ALICE threshold. 
FastForward and Financial Aid for Noncred
Training (FANTIC) offer Virginians training 
that leads to credentials that are in-demand 
regionally at little or no cost to the student. 
VAReady, a recent partnership between VCCS 
and a consortium of businesses, provides a 
$1,000 incentive and interviews for students 
who complete FastForward training for an 
approved high-demand credential. Through 
partnerships with the Office of Adult 
Education and Literacy, Virginia Department 
of Social Services, Virginia Department for 
Aging and Rehabilitative Services, and other 
workforce partners, community colleges 
participate in integrated education and 
training (IET) targeting ALICE households. IET 
models combine basic skills development with 
industry training, coaching, and supportive 
services to help individuals gain employment 
along a career pathway leading to family-
sustaining wages.

To serve students who are disproportion-
ately represented in ALICE groups, we must 
examine our organizations’ practices and 
ensure that they are aligned with the needs 
of ALICE. Do I offer flexible schedules that 
meet the needs of my working students and 
parents? Can I help with the challenges of 

omputer and WiFi access? Do I have outreach 
strategies for reaching non-traditional stu-
dents and people of color? Is my organization 
free of bias and welcoming to everyone? Do 
I offer comprehensive coaching services and 
connections to community resources needed 
by my students?

United Way’s ALICE reports are a study 
of financial hardship and a call to action. 
Organizations across the country are using 

g these data to better understand the struggles 
and needs of their employees, customers, and 
communities. Virginia’s Community Colleges 
are committed to fostering equity in our 
colleges. As we better understand who ALICE 
is, we along with our workforce partners are 
committed to supporting this population 
as they reach for greater stability and 

it opportunity for themselves and their families.

James (Jim) André joined Virginia’s 
Community Colleges in 2014 as 
Coordinator for Career Coaching 
and Transition programs. Currently, 
he directs education and training 
programs aimed at advancing the 
skills and employment of adults 
and out-of-school youth. During 
his career in adult education and 
workforce development, Jim has 
managed federal and state grants 
for adult basic education (ABE) and 
career pathways, served as a local 
adult education administrator, and 
taught ABE and workplace classes.

Caroline Lane is the Director of 
Coaching Programs at Virginia’s 
Community Colleges. In this role, 
she oversees coaching programs 
that focus on high school students, 
foster youth, college students who 
are underserved or at-risk, and 
adults returning to education and 
training to create a brighter future 
for themselves and their families. 
Caroline is passionate about the part 
coaches play in changing the lives 
of members of their communities 
and the opportunity to continually 
develop the knowledge and resources 
to support their work. Caroline has 
been with Virginia’s Community 
Colleges since 2011
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now it is a prerequisite. The world has 
R emember when digital literacy 

was just a part of the curriculum? 
Enter Pandemic 2020, and 

gone virtual. Helping learners navigate 
the new normal with record-breaking 
unemployment has challenged us all 
to become creative and proven our 
adaptability. It is during these challenging 
times, however, when language barriers 
and/or lack of education further expose 
needs that extend beyond the classroom.

When a learner registers for a class or 
tutoring session, they are often in need 
of more than education. According to 
Maslow’s Hierarchy of Needs, the basic 
needs of a person are food, water, warmth, 
and rest; as well as a need to feel safe. 
If these basic needs are not met, then 
learning is no longer a priority. Concerns 
about providing a meal, paying rent, 
and finding childcare must be considered 
before attending class. The Department 
of Social Services (DSS) has long been a 
provider to help those in need.

Social Services is a state agency 
administering a wide variety of benefits on 
a local level. A few of the services provided 
include SNAP (Supplemental Nutrition 
Assistance Program) (see p. 16 ), TANF 
(Temporary Assistance for Needy Families) 
(see p. 18), and Childcare Assistance. Some 
less familiar services are Refugee Settlement 
Services and Department of Child Support 
Enforcement whose focus is about family 
engagement and not just money. The goal of 
DSS is to help individuals and families reach 
a level of self-sufficiency much like the goal 
of adult education. With a goal in common, 
it is of great importance to collaborate with 
partners like social services in an effort to 
serve students holistically.

Collaborations are necessary. Workforce is a 
team sport. It is an impossible game to win if 
we do not play together. The Workforce and 
Innovation Act (WIOA) brings several agencies 
together as partners—Title I-Workforce, 
Title II—Adult Education, Title III—Virginia 
Employment Commission (VEC), and Title Maslow Hierarchy of Needs

Workforce is a Team Sport
by Kaystyle Madden
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IV—Department of Aging and Rehabilitative 
Services (DARS). In addition, partners like 
Telamon and DSS help combat barriers that 
any participant may face. But that is not 
all. Other community organizations, such 
as faith-based or grassroots groups play a 
role in helping individuals on their way to a 
living sustainable wage and ultimately self-
sufficiency. Betterment of life is the endgame. 
The goal is not to enable but to equip the 
learner, the client, the job seeker, or the 
participant. At some point, a client can be 
each of these and often at the same time.

It is in our best interest, especially at this 
time, to become familiar with all the available 
resources in our local communities. Not only 
are many classes offered online, but many 
organizations also continue offering services 
virtually or appointments by telephone. Job 
fairs are now virtual and even interviews are 
being conducted by video conference. Doors 
may be closed to the public, but services are 
still being offered. Additional programs and 
benefits are now in place to assist those in 
need.

Now, take a moment and revisit Maslow’s 
chart. The remaining tiers are psychological 
needs and self-fulfillment needs. Psychological 
needs include relationships and feelings of 
accomplishment. Strong relationships with 
instructors, case managers, coaches, and men-
tors offer encouragement and motivation to 
keep striving. The final frontier and tip of the 
pyramid is achieving one’s full potential. No 
one can reach this summit alone. It takes a 
team.

How can you join the team? Great ques-
tion. Visit Virginia Career Works, the state 
website offers information on the various 
partners involved that make the workforce 

system successful. The site provides multiple 
resources for employers, job seekers, and 
practitioners.  Become involved at the local 
level. You can find your location at Local 
Workforce Boards. Many local boards have 
regular communications meetings. If not, do 
not hesitate to start one. Get to know your 
partners. As resources for the community, we 
need to be aware of who can assist and how 
to connect people to them. 

My journey into workforce development 
began as a basic literacy volunteer tutor. My 
first learner’s goal was to be able to read a 
book to her three-year-old child. Once she 
accomplished the first goal, the lightbulb 
of self-actualization came on and she was 
inspired to do more. Her next goal was to 
obtain her driver’s license and eventually…
get a job. Her road to independence was 
difficult and would not have been possible 
without assistance from DSS and our local 
Community Services Board. We each have 
a role or position to play on this team. 
I challenge us all to step away from the 
sidelines and play to win.

Kaystyle Madden, M.Ed. is the 
Employer Network Director for 
Virginia Career Works Shenandoah 
Valley’s Central and Southern Region. 
Before joining the Shenandoah 
Valley Workforce Board, she was an 
adult education Instructor for several 
years. She is an advocate for life-long 
learning and volunteers as a mentor 
with American Corporate Partners, 
assisting veterans returning to the 
civilian workforce.

“It is in our best interest, especially 
at this time, to become familiar 
with all the available resources in 
our local communities.”
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What is the Benefits C li f
by Dr.  Jeff Price

f?

deprivation and assistance for low-income 
M eans-tested programs are anti-

poverty programs meant to serve 
as both a safety net to severe 

households to develop their capacity for 
financial self-sufficiency. Federal means-
tested programs generally provide benefits in 
cash (TANF, Earned Income Tax Credit, child 
tax credit) or in-kind (SNAP, WIC, Child Care 
Assistance, Medicaid). Most of these anti-
poverty programs were created as part of the 
“Great Society” domestic agenda of President 
Lyndon Johnson (1964). They are designed 
to respond when economic conditions 
change for the worse and more families need 
assistance. Eligibility is based solely on need, 
unlike social security and unemployment, 
which require prior contributions. Anyone 
below the benchmark set for each program is 
eligible. 

While the benchmark for each program 
is different, eligibility is determined by 
comparing household financial resources 
(earned and unearned income, expenses on 
food, housing, utilities, health care) to the 
Federal Poverty Level (FPL) to evaluate or 
“test” the extent to which the family has the 
“means” to provide for itself.  For example, 
Temporary Assistance for Needy Families 
(TANF) (see p. 18 ) is limited to those with 
incomes below 100% FPL. Eligibility for the 
Supplemental Nutritional Assistance Program 
(SNAP) (see p. 16) is limited to those below 
130% FPL. Medicaid is limited to those below 
185% FPL. Earning any amount above these 

limits results in the immediate loss of program 
benefits. These sharp eligibility cutoffs create 
a series of “benefit cliffs” in which earning 
an extra dollar results in losing benefits often 
worth several hundred dollars. 

Because eligibility for means-tested 
assistance programs is set low relative to 
the actual cost of living, there is a wide gap 
between program income limits and the 
income needed to be financially self-sufficient. 
For example, a single mother in the city of 
Richmond with two young children in day care 
needs to earn over $67,000 per year ($32 per 
hour at 40 hours/week) to be self-sufficient. 
Yet she will lose eligibility for all means-tested 
programs if her income exceeds $30,500 per 
year ($15.25 per hour) (Figure 1).

A small pay raise or extra work hours can 
actually make the family worse off financially 
because the increase in earnings is not enough 
to replace the loss of benefits. In particular, 
eligibility for FAMIS, child care assistance, and 
housing subsidies are the last benefits to be 
lost but have the greatest impact on family 
finances. Households may not earn enough to 
replace these lost benefits and become 

“A small pay raise or extra work 
hours can actually make the family 
worse off financially because the 
increase in earnings is not enough 
to replace the loss of benefits.”
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Monthly Net Income, After Taxes & Expenses, for 
Single Mother with Two Young Children as Earnings 

Figure 1

self-sufficient until they reach two to three 
times the poverty level. As many researchers 
have shown, the actual cost of housing, food, 
transportation, child care, etc., in each locality 
is much higher than the FPL. 

While children and older adults make up a 
large portion (about 60%) of the population 
receiving benefits, these programs are primar-
ily focused on the working poor and often 
include a requirement that the head of the 
household comply with certain work require-
ments (e.g. minimum of 20 hours employment 
per week, or engage in training, education, or 
job search). 

The potential sudden net loss in family 
resources can create a disincentive for enroll-
ees to work or earn more or to participate in 
education and training programs that could 

put them on a path toward higher long-term 
earnings and eventual self-sufficiency. A study 
in Colorado examined the behavior of work-
ing mothers receiving the Colorado Child 
Care Assistance Program (CCCAP), a child care 
subsidy for low-income working parents, and 
found that families whose earnings were near 
the upper-limit of the program’s eligibility 
guidelines turned down extra work hours and 
raises in order to preserve their subsidy. It also 
found that increased exposure to the cliff ef-
fect produces an increasingly negative impact 
on workforce participation (Goldfarb, 2019). 

The disincentives are compounded by 
uncertainty about whether investment in 
training and education will pay off. Accepting 
a job now with existing skills may provide 
immediate steady income, but limited oppor-

Increase 
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tunities for future advancement and higher 
earnings. When considering other career op-
tions, both short-term and long-term impact
on household finances should be considered
Job counselors and career coaches are traine
to assess each person’s situation and explain 
the path required to become qualified for 
certain types of jobs and to pursue a career 
in a particular occupation. They will develop
a plan that includes the specific courses and 
tests that may be required. Ideally, they will 
also identify the support services needed to 
provide a stable financial environment while
the individual pursues their career goal.

Hence, each career pathway has a net 
income pathway that accounts for changes in
earnings, household expenses, and tax rates 
over time. Investing in more education gen-
erally entails a period of negative net income
and financial insecurity (while in school or 

training), followed by higher earnings that ac-
cumulate rapidly compared to career options 

s that do not require as much education. The 
. second figure illustrates net income pathways 
d for a 23 year old considering a basic wage 

job, a certified nurse assistant, a licensed 
nurse practitioner, and a registered nurse. Net 
income changes over time as expenses and 

 earning change. The cost of raising children, 
for example, is high when they are young but 
drops off as they become adults. Also, the 
age at which the decision is made impacts the 

 expected return on investment in a career 
pathway. The decision to pursue an occupa-
tion requiring a two or three year program of 
study at age 37 will not have the same long- 
term return on investment that it would at 
age 23 because there are not as many produc-
tive years left for the individual. 

Figure 2

Annual Net Income by Age
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Every adult has had to make this decision 
at some point in their life. What do I want to 
do with my life? How do I get from where I 
am today to where I want to be? What are 
the costs and tradeoffs I will face in the short 
term and what will the payoff be in the long-
run? The decision to pursue a career that 
requires greater education and training but 
the potential for much higher earnings is 
difficult enough for individuals and families 
with adequate resources. For those at the 
lower end of the income scale with children, 
debt, and possibly other barriers, it is often 
a bridge too far. The benefit cliff cuts critical 
support just when it is really needed. Food, 
transportation, shelter, child care, and health 
insurance are essential to adults who will 
experience reduced earnings while they are 
trying to earn a credential for a better job.

What can be done? First, counselors, 
educators, and social workers should develop 
a good understanding of what the benefit 
cliff is, what the trigger points are, and how 
it impacts decision making for low-income 
working individuals. In addition to explaining 
what the training, testing, or academic 
requirements are and the range of income 
that may be expected for each career option, 
counselors should also assess and explain 
what the short- and long-term financial 
costs and tradeoffs are as well. The Federal 
Reserve of Atlanta has developed a tool called 
CLIFF (Career Ladder Identifier and Financial 
Forecaster) to help counselors, social workers, 
and policy makers evaluate career pathways 
and the financial implications.

In addition, some states are experimenting 
with new approaches to reduce the benefit 
cliff effect. For example, Virginia now 

extends childcare subsidies for 12 months 
after eligibility is lost due to hitting the 
income limit. In addition, benefits now taper 
off rather than ending abruptly (childcare 
copayment amounts increase gradually with 
higher income). Colorado is implementing 
similar changes to their programs as well.

Lastly, randomized controlled studies are 
needed to isolate and quantify the impact 
the benefit cliff has on labor force partici-
pation, and the social cost of continuing to 
provide public assistance under the current 
policy structure versus alternative policies that 
would reduce or eliminate the benefit cliff 
and replace it with more effective incentives 
for low-income working individuals to be-
come financially self-sufficient.

Reference: 

Goldfarb, K. (2019). Pushed over the edge with no-
where to land: Summarizing key qualitative 
findings concerning the benefit cliff effect in 
Connecticut. Connecticut Association for Human 
Services.

Dr. Jeff Price is the Director of the 
Office of Research and Planning, and 
the Chief Data Officer at the Virginia 
Department of Social Services where 
he leads data warehousing operations, 
research and business intelligence 
reporting, performance management, 
and agency-wide data governance 
operations. His office supports state 
policy makers, program managers, and 
local agency directors. Jeff earned his 
master’s degree in anthropology and 
a Ph.D. in agricultural and applied 
economics from the University of 
Georgia. He has been a Virginia state 
employee for 18 years. 
Contact: Jeff.price@dss.virginia.gov, 
804-726-7617

Counselors, educators, and social workers should develop a good 
understanding of what the benefit cliff is, what the trigger points are, 
and how it impacts decision making for low-income working individuals.
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Food Insecurity and Safety Net Options
by Michele Thomas

cases, there may be food to eat; however
O ne of the most prominent issues 

that Americans face is the threat o
not having enough food. In some 

, 
the affordable choices are often the least 
healthy. Issues such as food deserts, lack 
of transportation, and embarrassment 
often keep people in a cycle of need. It is 
hard to ignore that more than half of the 
households that receive benefits through th
Supplemental Nutrition Assistance Program
(SNAP) in Virginia have income, often from 
employment. Many find it difficult to balanc
their opinion of food stamps with the realit
of whom SNAP serves. Those of us that 
work within the vast social service network 
understand how important it is to change 
perceptions. We work hard to ensure that 
the vulnerable have access to our safety net 
programs. Virginia’s SNAP caseload represents 
at-risk groups that include the elderly, 
disabled, and children. 

SNAP is supplemental—benefits are 
determined based on many factors and are 
approved for various amounts. The only 
reliable way to know ones eligibility for the 
program is to apply. People are occasionally 
discouraged because of misunderstandings 

regarding the criteria. We encourage the 
f application process because this allows an 

eligibility professional to review a case in 
accordance to program rules. For those who 
are still not sure they want to go through 
the application process, there is a screening 
tool available at CommonHelp VA. Once 
the website is accessed, users should scroll 
down, select the “AM I ELIGIBILE” button, 

e and follow the directions. While this is not an 
 official decision, it does assess the information 

entered against general program rules. 
e Again, we encourage application submission, 
y which allows a full determination based on 

individual circumstances. 

It is important that the conversations about 
hunger continue and extend into our commu-
nity spaces. This will not only educate those 
in need as well as the general public, but will 
also help to destigmatize it. SNAP continues to 
evolve in order to keep pace with the needs 
of families. Food insecurity is a problem and 
access to healthy affordable options remains 
a challenge. Some farmers’ markets accept 
SNAP as a form of payment for fresh produce 
and benefits can be used online with certain 
retailers to purchase groceries. Benefits spent 
on food are also a vital source that support 
local economies. 

“It is important that the conversations about hunger continue 
to extend into our community spaces.”
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If you need more information about local 
food assistance options, 2-1-1 Virginia is an 
excellent resource. Feeding America can assist
in locating food banks in your area. As a com-
munity, we must work together to remove the
stigma of hunger. SNAP is a part of the solu-
tion. If you know someone that may benefit 
from the program, please encourage them to 
apply. 

The Commonwealth has been a trailblazer 
in actively working with the community and 
seeking innovative ways to engage the public. 
Partnerships with non-profit organizations, 
schools, and local departments of social 
services have raised awareness of benefit 
programs and resources such as SNAP. For 
over a decade, Virginia residents have had 
the opportunity to apply for SNAP benefits 
online. The application is accessible using 
CommonHelp VA—this includes holidays, 
weekends, and late nights. Another option is 
the Enterprise Call Center, available at (855) 
635-4370, Monday – Friday from 7:00 am –
6:00 pm. Local departments of social services
also accept SNAP applications by mail, fax,
and in-person.

To apply, fill-out and submit a signed 
SNAP application and complete an in-
terview (additional information may be 
requested). Once all required documen-
tation is received, a determination of 
eligibility for the program is completed. 
In most instances, a decision is rendered 
in 30 days or less. 

Central Virginia Food Resources

2-1-1 Virginia is a free service that can
help you find the local resources you
need. Open 24 hours a day, seven days a
week.

Feeding America offers information 
about Hunger in America as a tool to 
assist in finding a Food Bank in your 
area.

 Apply for the Supplemental Nutrition 
Assistance Program (SNAP) and other 

 benefit programs open to Virginian resi-
dents at CommonHelp VA.

“As a community, we must work 
together to remove the stigma 
of hunger. SNAP is part of the 
solution.”

Michele B. Thomas is employed 
with the Virginia Department 
Social Services and has a degree 
public administration. She has more 
than twenty years of experience in 
benefit programs, which includes 
SNAP, and has worked extensively 
in Adult Service programs. Michele 
is a member of the American 
Public Human Services Association 
(APHSA), Virginia Benefit Programs 
Organization (BPRO), and a proud 
member of Zeta Phi Beta Sorority, 
Incorporated.
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 Temporary Assistance For Needy Families

 TANFby Mark Golden

monetary assistance to poor families. In 1996, 
T he Temporary Assistance for 

Needy Families program referred 
to as the TANF program, provides 

the TANF program was created, replacing 
the depression-era Aid to Families with 
Dependent Children program. Under TANF, 
states are given a block grant and within 
broad parameters, the authority and flexibility
to design assistance programs for families. As 
outlined in the federal legislation, TANF funds 
can be used for any program or service that 
meets one of the four purposes of TANF—to 
provide assistance to needy families so that 
children can be cared for in their own homes; 
to end the dependence of needy parents 
by promoting job preparation, work, and 
marriage; to prevent and reduce the incidence
of out-of-wedlock pregnancies; and to 
encourage the formation and maintenance of 
two-parent families. 

In Virginia, the annual TANF block grant 
is $158 million. TANF funds are used to sup-
port a wide variety of different programs and 
services, including childcare, family services 
programs, employment and training, child 
abuse prevention, domestic violence preven-
tion programs, youth programs, and homeless 
assistance programs. 

To receive assistance from Virginia’s TANF 
program, a family has to include a dependent 
child living with a relative, must be a citizen 
or qualified immigrant, and meet income re-
quirements. Unlike other assistance programs, 
eligibility is not based on the federal poverty 

limit and is instead based upon state-devel-
oped income standards. Unfortunately, there 
has been a reluctance to raise the standards 
to keep up with the rate of inflation, so eligi-
bility standards as well as payment standards 
remain very low. A family of three must have 
monthly income below $836 per month to 
qualify. On a monthly basis, about 17,000 

 families receive TANF in Virginia. The average 
monthly payment for a TANF family is $326 
per month.

The Virginia Initiative for Education and 
Work (VIEW) (see p. 19) is the education and 
employment program for recipients of TANF. 
Each month, over 6,000 TANF recipients partic-
ipate in the VIEW program, engaging in var-
ious activities to advance toward the goal of 

 earning a living wage.

The TANF-Emergency Assistance (TANF-EA) 
is a type of TANF assistance that is provided in 
situations resulting from fires or natural disas-
ters. In response to COVID-19, the Department 
of Social Services announced that the pan-
demic was a qualifying natural disaster. As a 
result, TANF-EA was able to provide additional 
support to families economically impacted by 
COVID-19. Since March, $1.3 million in TANF-
EA has been provided to families. As of July 1, 
due to changes in state law, the program was 
expanded to include eviction prevention. With 
the continuing economic slow down, TANF-
EA may be a vital program to assist families in 
avoiding homelessness.
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 Virginia Initiative for Education and Work

 VIEWby Mark Golden

A s part of reform efforts of the 
mid-1990s, the Virginia Initiative 
for Education and Work (VIEW) 

program was created in 1995. VIEW is the 
employment and training program for 
recipients of Temporary Assistance for Needy 
Families (TANF) (see p.18), which provides 
monetary assistance to poor families. All adult 
recipients of TANF are screened for eligibility 
and unless an exemption is met, are required 
to participate in VIEW. There are exemptions 
when the caretaker is caring for a child under 
the age of 12 months, has medical issues that 
prevent participation, is over the age of 60, 
or is needed to care for a disabled household 
member.

Virginia Department of Social Services 
(VDSS) case managers conduct an employ-
ability assessment with VIEW participants, 
looking at areas such as job skills, educational 
history, and barriers to employment. A plan is 
developed with the participant that outlines 
the short- and long-term goals of the cus-
tomer and the employment and educational 
activities that the customer will engage in to 
reach those goals. Depending on the success 
of the participant, re-assessments may occur 
throughout participation in VIEW and the cus-
tomer may go through additional screenings, 
such as screenings for learning disabilities, to 
assist in resolving issues that may be prevent-
ing the customer from succeeding.

When initially introduced, the program 
was known as the Virginia Initiative for 
Employment not Welfare and had a 
distinct “work-first” message. Employment 
was emphasized above participation in 

education and training. While educational 
activities were permitted, they were only 
allowed if the participant was employed. 
VIEW of this era emphasized employment 
and quick attachment to the workforce. 
Program outcomes were typical of work-first 
programs—very good results with job entry, 
but not as successful for job retention and 
wage progression. 

As a result, significant changes were made 
in 2019 to change the overall direction of the 
program. The General Assembly took action 
to change the name of the program to the 
Virginia Initiative for Education and Work, 
recognizing the important role of education in 
the long-term self-sufficiency of participants. 
The living wage, as determined by the ALICE 
measure (see p. 7), was adopted as the official 
goal of participation in the program. Finally, 
most restrictions on participation in education 
and training were lifted.

There are a number of activities in which 
VIEW customers can participate. In addition 
to employment, subsidized employment, 
and community work experience, there are a 
number of education and training activities. 
Vocational education is designed to prepare 
the participant for a specific trade, occupa-
tion, or vocation. Examples of activities that 
can be classified as vocational education and 
training are technology, business, and health 
sciences programs leading to certificates, asso-
ciate or baccalaureate degrees in the trades, 
information technology, medical equipment 
repair, accounting administration, medical 
assisting, practical or registered nursing, busi-
ness, education, criminal justice, and health 
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sciences. Programs meeting the definition of 
vocational education and training are offered 
by a wide range of institutions including 
vocational-technical schools, community col-
leges, postsecondary institutions, proprietary 
schools, and secondary schools offering voca-
tional education. 

Jobs Skills Training is training that prepares 
an individual for employment, or job- specific 
training required by an employer in order to 
obtain, keep, or advance in a specific job or 
occupation. Job skills training includes individ-
ual courses or a series of short-term courses in 
such topics as keyboarding, computer literacy, 
or training in a specific software application. 

Education below postsecondary is also 
available for participants who have not re-
ceived a high school diploma or GED® cer-
tificate and whose employability would be 
enhanced by additional education. It includes 
ABE, GED®, and ESL programs, as well as sec-
ondary school, and may be offered in non-tra-
ditional as well as traditional settings. 

VIEW positively engages participants to 
assist them in the goal of achieving self-suf-
ficiency and attaining a living wage. New 
changes in VIEW are an attempt to maintain 
strong job entry results while increasing job 
retention and wages. The Department of 
Social Service’s mission statement is to help 
people “triumph over poverty” and provid-
ing greater access to education and training 
moves the program from a focus on immedi-
ate attachment to any employment to lon-
ger-term career strategies. 

Mark Golden is the Economic 
Assistance and Employment 
Manager at the Virginia 
Department of Social Services, a 
position he has held since 2001. In 
this role, he oversees the Temporary 
Assistance for Needy Families, 
Virginia Initiative for Education and 
Work, and General Relief programs 
which provide monetary assistance 
and employment and training 
services to low-income families. 
Mark received a bachelor’s degree 
in social work from James Madison 
University and a master’s degree in 
public administration from Virginia 
Commonwealth University.

Virginia Department of Social Services Contacts

Office Director

Central
Nikole Cox
(804) 662-7653

Eastern
Peter Gezzi
(757) 985-4700

Northern
Juana Diaz
(540) 680-0599

Piedmont
Tracie Brewster
(540) 580-3482

Western
Jennifer Lilly
(276) 676-2390

PROGRESS September 2020

mailto:nikole.cox%40dss.virginia.gov?subject=
mailto:peter.gezzi%40dss.virginia.gov?subject=
mailto:juana.diaz%40dss.virginia.gov?subject=
mailto:t.brewster%40dss.virginia.gov?subject=
mailto:jennifer.lilly%40dss.virginia.gov?subject=


p.21

Ecomomic Renewal:
Building a Healthy 

Economy
through Network2Work

“
By Ridge Schuyler

with working, primarily childcare and transportation. The 
T oo many families in the Commonwealth do not earn 

enough money to pay for the essentials of life—food, 
shelter, clothing, utilities—and the costs associated 

novel coronavirus highlights conditions that are, sadly, not 
novel at all—low-income individuals, especially individuals of 
color, are suffering disproportionately, both physically and 
financially. These health and income inequities—which were 
pre-existing conditions before COVID-19—will persist long 
after the pandemic subsides unless we are as intentional in 
solving poverty as we were in creating it. We should focus 
our recovery efforts not on restoring the old economy but on 
rebuilding an equitable economy, intentionally constructed on 
a foundation of racial justice. At Piedmont Virginia Community 
College (PVCC), we’ve built a framework that we believe can 
serve as such a foundation—Network2Work.

Network2Work
brings together the 
three key networks 
that are essential for 
creating pathways to 
jobs and careers that 
pay family-sustaining 

ages—Employer, Job-
seeker, and Provider.”
w
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Network2Work (N2W) is built on a simple 
premise—a community thrives when its 
residents thrive. Residents thrive when their 
capacity as human beings is unleashed. And 
their capacity as human beings can only 
be unleashed when their basic needs are 
met. The N2W framework was designed 
intentionally to match job-seekers to 
family-sustaining jobs and connect them to 
community resources using neighborhood-
based volunteers.

There is one group—and only one group—
which has the interest and capacity to give 
people money, even more than they “need,” 
month after month, year after year—
employers. Yet, those who most need to 
connect to those employers often have the 
least access. Network2Work addresses this 
fundamental challenge. Network2Work uses a 
political style ground game of well-connected 
individuals in low-income neighborhoods to 
recruit job-seekers. With this framework as a 
foundation, rebuilding a healthy economy will 
begin in communities with neighbors helping 
neighbors.

Network2Work Framework—How it Works

Network2Work brings together the three 
key networks that are essential for creating 
pathways to jobs and careers that pay fam-
ily-sustaining wages: employers, social- and 
job-training service organizations, and a cre-
ative system of job seeker recruitment.

• Employer Network: Network2Work lever-
ages relationships with employers with
jobs that pay $30,000 or more, that lead to
a career, and that do not require a college
degree. The focus is on those with career

ladders, such as those that offer appren-
ticeships. Most of the entry-level positions 
require credentials that are eligible for 
funding through the Commonwealth’s 
FastForward program. The focus is on jobs 
that lead to careers in six main pathways: 
manufacturing, healthcare, information 
technology, childcare, public safety, and 
those that offer apprenticeships.

• Provider Network: Network2Work partners
with resource providers who can address
the barriers in the following realms that
typically prevent low- and no-wage indi-
viduals from securing quality employment.

º Core skills education

º Technical skills training

º Childcare

º Transportation

º Housing

º Physical health

º Mental health

º Food security

º Work supplies/materials/clothing

º Legal assistance

º Financial buffer

Through our provider network, we strive 
to serve the whole person because it is the 
whole person who shows up for work.  A 
thriving client is not just someone who is 
well-trained, but also someone who has 
reliable transportation, affordable child-
care, stable shelter, and adequate, healthy 
food.  
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• Job-Seeker Network: Network2Work lever-
ages community Connectors to identify
job-seekers who would be a good match
for the job. This is the “secret sauce” of
the N2W framework. These neighbor-
hood-based connectors—those people
in the community who know everybody
and who others turn to for information
and advice—lie at the heart of the N2W
approach. These are the people who are
at the center of social networks that exist
all around us—in our neighborhoods, our
schools, our churches, our nonprofits, our
immigrant communities. They are the glue
that holds communities together. These
Connectors identify low- and no-income
individuals who would be a good fit for a
quality job available in the community.

This N2W component directly confronts a
fundamental challenge—that many of those 
who have been left behind in our economy 
distrust and/or are disconnected from the 
very institutions established to serve them. 
Information spreads more extensively and 
more credibly through people’s social net-
works with individuals they know and trust. 
This can be their friends and neighbors, but it 
can also be agencies and nonprofits to whom 
struggling individuals have turned for help.

Alignment through technology: The three 
networks that make up Network2Work—
Employer, Job-seeker, and Provider—are 
created and sustained by human relationships, 
but those relationships can be coordinated 
and amplified through the N2W technology 
platform. The platform comprehensively 

engages with all who are involved. First, it 
allows employers to post job opportunities 
in language easily understood by community 
Connectors. It then enables Connectors to 
match their friends and neighbors to available 
jobs using their smartphones. It allows 
job-seekers to be matched to the specific 
providers who can best meet their needs as 
they travel the pathway to family-sustaining 
jobs and careers. And finally, it provides a 
closed-loop referral system that alerts both 
the job-seeker and their Navigator when 
progress along the pathway has stalled so 
action can be taken. 

We at PVCC are working with other com-
munities in the Commonwealth seeking to 
adopt the N2W framework, and together 
we hope to serve more families striving to 
thrive. If your community may be interested 
in adopting this framework, please contact 
Ridge Schuyler. to find out how you mi
get started.

Links:

Network2Work@PVCC

escribing Network2Work

ght 

Ridge Schuyler has served as Dean 
of the Community Self-Sufficiency 
Programs division at Piedmont 
Community College since 2016 where 
he directs Network2Work@PVCC. 
Ridge graduated from the University 
of Michigan and the University of 
Virginia School of Law. He spent 
10 years on Capitol Hill serving as 
Chief of Staff to U.S. Congressman 
Rick Boucher (VA-9) and Chief Policy 
Advisor to U.S. Senator Charles S. 
Robb of Virginia.

Video d

mailto:rschuyler%40pvcc.edu?subject=
https://www.pvcc.edu/community-business/network2work
https://www.youtube.com/watch?v=OPQ0veCc8rA&feature=youtu.be


p.24

Immigration 
Services: 
A Roadmap for 
Adult Education
by Hali Dayberry-Massey

important for programs to have a basic un
D ue to the fact that adult education 

programs serve a large number 
of English language learners, it is 

-
derstanding of the immigration services that 
these learners may have to navigate. In addi-
tion, language learning is typically a require-
ment of or recommendation for the immigra-
tion process, so it is likely that adult education 
English language learners have an interest 
in learning more about immigration services 
and processes in the United States. The in-
formation in this article was obtained via an 
interview with the United States Citizenship 
and Immigration Services (USCIS) Office of 
Community Relations, represented by Gloria 
J.Williams-Brevard, and the USCIS Office of
Citizenship, represented by Mary Flores and
Gusman (Teddy) Edouard. The information
that follows should serve as a roadmap for
adult education to better understand the
what, who, and how of immigration services.

THE WHAT

Connections between Adult Education and 
Immigration Services: 

Adult education is a productive way to con-
nect immigrants with information they need 

about settling in the United States. The USCIS 
has a one-stop-shop for learners/teachers 
called the Citizenship Resource Center. It has 
everything from forms and videos to practice 
tests. Its website—uscis.gov—covers all other 
immigration topics. 

• The USCIS Office of Citizenship offers adult
citizenship education training events about
the naturalization process and resources,
and strategies for citizenship teachers.
Due to COVID-19, these trainings are now
offered online through webinars.

º Trainings cover the how and why of 
immigration policy and processes as 
well as adult education best practices.

º Current webinars are Tuesdays at 2:00 
PM EST. (There will not be any events in 
October 2020, but events will resume as 
of November 2020.) Register through 
the USCIS website.

• The Office of Community Relations offers
events for those seeking immigration ser-
vices.

º Training events focus on the natural-
ization process, local community needs, 
fraud/scams, or general immigration 
overview.
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https://www.uscis.gov/citizenship
https://www.uscis.gov/
https://www.uscis.gov/about-us/organization/directorates-and-program-offices/external-affairs-directorate/office-of-citizenship#:~:text=107%E2%80%93296)%20to%20promote%20instruction,to%20proactively%20foster%20immigrant%20assimilation.
https://www.uscis.gov/citizenship/resources-for-educational-programs/register-for-training
https://www.uscis.gov/citizenship/resources-for-educational-programs/register-for-training
https://www.uscis.gov/outreach
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Aspects of immigration services of which R
adult education should be familiar: h

sImmigration law is very complicated, so 
it may be best to direct the immigrant com-
munity to experts that have been accredited 
and recognized by the Department of Justice. 
While USCIS adjudicates requests for dozens 
of immigrant and non-immigrant categories, 
the local field offices primarily adjudicate two 
main benefit types of interest to many peo-
ple—green cards and citizenship.

• Role of Community Relations (Local field
offices): Assists with the application of
and eligibility for green cards and citizen-
ship, as well as clarifications regarding the
Public Charge rule. USCIS can also offer an
Immigration 101 presentation to give infor-
mation on the basic foundations of immi-
gration law and policy.

• Citizenship Resource Center: These resourc-
es provide already developed materials for
adult education programs. They help to
save time and energy on the instructors’
part, especially for new teachers or those
who are transitioning into citizenship
instruction. They are also meant for those
who have limited knowledge or experience
with citizenship instruction.

• Avoid Scams Resource Center: These re-
sources help educate the immigrant com-
munity on how to avoid and report immi-
gration scams.

• The Office of the Citizenship and
Immigration Ombudsman: This is an
autonomous part of the agency that takes
complaints regarding issues that cannot be
taken care of locally. They also host public
engagement events, develop an annual
report, and conduct education sessions. It
is hoped that any complaints or issues can
be handled first by local field offices. This
office is most likely used as a resource for
its other services.

esources for the immigrant population to 
ave access to when navigating immigration 
ervices:

In addition to the official websites that 
have been provided, the USCIS has a strong 
social media presence that is also helpful 
when trying to navigate immigration services. 
USCIS has a Facebook page that, among other 
resources, has over 100 videos that discuss citi-
zenship, the immigration process, and how to 
avoid scams. In addition, there is also a USCIS 
Twitter account and YouTube channel. 

Systems the immigrant population should be 
prepared to navigate when trying to access or 
use immigration services:

The USCIS website is a wonderful resource 
that provides, in multiple languages, clear, 
accurate, and updated information on a range 
of topics. It is very easy to navigate and there 
are helpful features to guide you to the spe-
cific information you seek. Anyone who is 
interested in immigration generally or apply-
ing for immigration benefits should start with 
the USCIS website. Moreover, it is important 
to ensure that all websites being accessed for 
immigration services are federal sites which 
will most likely end in “.gov” or “.mil”.

• USCIS: My Account: USCIS strongly
encourages users to create an account as a
way to keep track of applications and gain
access to helpful resources. USCIS is trying
to increase online filings and currently has
eight applications that can be filed online.
This helps USCIS receive payment faster
and can help to speed up processing times.
It also helps to secure the user’s application
as well as their personal information.

• State Department Visa Bulletin: It can
sometimes be confusing as to what appli-
cations are adjudicated by USCIS versus the
State Department. All visa applications are
processed via the State Department, so if
anyone is waiting on family visas or other
visas to be processed that can impact their
USCIS applications, they need to under-
stand how to navigate the visa system
through the State Department.
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https://www.uscis.gov/about-us/find-a-uscis-office/field-offices
https://www.uscis.gov/about-us/find-a-uscis-office/field-offices
https://www.uscis.gov/news/public-charge-fact-sheet#:~:text=Definition%20of%20Public%20Charge,month%20counts%20as%20two%20months).
https://www.uscis.gov/citizenship
https://www.uscis.gov/scams-fraud-and-misconduct/avoid-scams/avoid-scams-resource-center
https://www.dhs.gov/topic/cis-ombudsman
https://www.dhs.gov/topic/cis-ombudsman
https://www.dhs.gov/public-engagement
https://www.dhs.gov/public-engagement
https://www.facebook.com/uscis
https://twitter.com/USCIS
https://www.youtube.com/user/uscis
https://myaccount.uscis.gov/
https://travel.state.gov/content/travel/en/legal/visa-law0/visa-bulletin.html
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• State Department Passport Process: The
first step after receiving U.S. Citizenship is
to apply for a U.S. Passport via the State
Department.

Message to adult education practitioners 
regarding the current and future state of U.S. 
immigration services: 

While USCIS cannot address questions 
pertaining to specific cases, national policy, 
or legal interpretation; immigration is and 
has been a hot topic for a long time, and 
that is not likely to change. It is helpful to 
have a basic understanding of the rules and 
processes so you can direct people to the 
right resources. 

USCIS also highly encourages people and 
organizations to get involved with immigra-
tion services. When there are proposed pol-
icy changes, the public always has a period 
of time for comment. Organizations do not 
have to be vetted, recognized providers to 
provide an opinion on the USCIS website, 
processes, or materials. 

THE WHO

Organizations to contact if adult education 
programs are in need of immigration resourc-
es or questions to be answered:

The Office of Community Relations and 
Office of Citizenship work very closely 
together. The Office of Citizenship focuses 
on building citizenship education programs 
and helping with curriculum and materials. 
The Office of Community Relations is a direct 
contact to field offices and serves as a venue 
to support partnerships between field offices 
across the country. In order to communicate 
with either office, use the email address 
listed or visit their respective websites. Both 
offices communicate directly with each other, 
so if one is contacted but the other is the 
best resource, they will connect people to the 
other office. 

• Office of Community Relations: washing-
ton.communityrelations@USCIS.dhs.gov

• Office of Citizenship: Office.of.citizen-
ship@USCIS.dhs.gov

For outside providers, USCIS cannot
endorse specific organizations or legal service 
providers, but DOJ/EOIR does maintain a list 
of accredited service providers who provide 
pro bono or reduced cost services. There are a 
number of reputable non-profit immigration 
service providers around the state. It is 
recommended to just do an internet search 
and do your homework to ensure you are 
seeking help from a reputable provider.

THE HOW

How adult education programs can support 
learners seeking immigration services:

• Direct immigrants to reliable resources
and stress the importance of federal and
state (.gov) sites so that learners can avoid
imposter sites. These resources are also the
best way to connect immigrant student
populations with immigration services.

º USCIS: Main Website provides access 
to all USCIS resources and sub-sites. 
Users can use the chat feature to 
locate specific resources and pages 
based on needs.    

º USCIS: My Account - USCIS encourages 
users to create an account as a way to 
keep track of applications and gain 
access to helpful resources.

º USCIS: Avoid Scams provides informa-
tion on how to seek appropriate and 
vetted legal advice and how to pre-
vent fraud.

º U.S. Department of Justice: 
Recognition & Accreditation maintains 
a list of vetted providers that are able 
to provide immigration and legal assis-
tance. 
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https://travel.state.gov/content/travel/en/passports/need-passport.html
https://www.uscis.gov/outreach/feedback-opportunities/policy-memoranda-for-comment
https://www.uscis.gov/outreach/feedback-opportunities/policy-memoranda-for-comment
https://www.uscis.gov/outreach
https://www.uscis.gov/about-us/organization/directorates-and-program-offices/external-affairs-directorate/office-of-citizenship
https://www.uscis.gov/about-us/find-a-uscis-office/field-offices
https://www.uscis.gov/outreach
mailto:washington.communityrelations%40USCIS.dhs.gov%20?subject=
mailto:washington.communityrelations%40USCIS.dhs.gov%20?subject=
https://www.uscis.gov/about-us/organization/directorates-and-program-offices/external-affairs-directorate/office-of-citizenship#:~:text=107%E2%80%93296)%20to%20promote%20instruction,to%20proactively%20foster%20immigrant%20assimilation.
mailto:Office.of.citizenship%40USCIS.dhs.gov?subject=
mailto:Office.of.citizenship%40USCIS.dhs.gov?subject=
https://www.justice.gov/eoir/recognition-accreditation-roster-reports
https://www.justice.gov/eoir/recognition-accreditation-roster-reports
https://www.uscis.gov/
https://myaccount.uscis.gov/
https://www.uscis.gov/scams-fraud-and-misconduct/avoid-scams
https://www.justice.gov/eoir/recognition-accreditation-roster-reports
https://www.justice.gov/eoir/recognition-accreditation-roster-reports
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• Build capacity. The DOJ Tip Sheet also
provides information on how to become
a vetted, legal provider of immigration
services. It is not necessary to be a lawyer
to apply for accreditation with the DOJ.
There are many underserved populations
and communities, and this is a great
opportunity for community organizations
to build capacity. One example of
this is a library in Maine that offers
immigration services by having become a
recognized legal provider. Other potential
organizations for this type of capacity
building include faith-based and local
volunteer organizations. Organizations
that have not been vetted and recognized
can assist with filling out applications but
cannot provide immigration advice or
information. Becoming a recognized legal
provider helps support USCIS with ensuring
that all applicants are receiving accurate
information. In addition, USCIS has grant
funding for programs interested in or
currently offering citizenship education.

• Attend USCIS trainings. As previously
mentioned, these training sessions
(currently being offered in the form
of webinars) educate adult education
practitioners on the basics of immigration
services. Furthermore, these events are an
opportunity for programs to network with
legal providers.

• Access the Office of Citizenship’s Resource
Center. This resource center contains lesson
plans that have been developed by English
language proficiency levels, curriculum, an
syllabi for citizenship education.

Best ways for adult education practitioners to 
become familiar with and stay up-to-date on 
aspects of immigration services:

• To build familiarity:

º Navigate the website.

º Read policy memoranda.

º Utilize the online assistant “Emma”. 
She is programmed to assist with ques-
tions about the USCIS site. Questions 
can be asked in both English and 
Spanish.

• To stay-up-to-date:

º Sign up for the USCIS alert system.

º Sign up for the Office of Community 
Relation’s email roster. This is a way to 
give feedback to USCIS on policy and 
processes. To sign up, email washing-
ton.communityrelations@USCIS.dhs.
gov. 

º Sign up for the Office of Citizenship’s 
email roster. This is a way to receive 
support for developing or starting up 
programs with respect to citizenship. 
To get on the listserv or sign up for 
a webinar event, email Office.of.citi-
zenship@USCIS.dhs.gov. When regis-
tering or sending email, make sure to 
use the most accurate email so that 
the Office of Citizenship can maintain 
direct contact.

Hali Dayberry-Massey, MA TESOL, 
s the English for Speakers of Other 
Languages (ESOL) Specialist at the 
Virginia Adult Learning Resource 
Center (VALRC). In this role, she 
oordinates teacher professional 

development that aligns with state 
and federal initiatives, as well as 
ocal interests and needs. This work 
ncludes the design and delivery 
of online courses, face-to-face 
workshops, and virtual meetings, 
all with a focus on the practice of 
teaching English to adult learners.
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https://www.uscis.gov/
https://www.uscis.gov/laws-and-policy/policy-memoranda
https://www.uscis.gov/tools/meet-emma-our-virtual-assistant
https://www.uscis.gov/news/alerts
mailto:washington.communityrelations%40USCIS.dhs.giv?subject=
mailto:washington.communityrelations%40USCIS.dhs.giv?subject=
mailto:washington.communityrelations%40USCIS.dhs.giv?subject=
mailto:Office.of.citizenship%40USCIS.dhs.gov?subject=
mailto:Office.of.citizenship%40USCIS.dhs.gov?subject=
https://www.uscis.gov/sites/default/files/document/guides/DOJ_RA_tip_sheet_crc.pdf
https://www.uscis.gov/citizenship/civic-assimilation/learn-about-the-citizenship-and-assimilation-grant-program
https://www.uscis.gov/citizenship/civic-assimilation/learn-about-the-citizenship-and-assimilation-grant-program
https://www.uscis.gov/citizenship/resources-for-educational-programs
https://www.uscis.gov/citizenship
https://www.uscis.gov/citizenship


From the VDOE

fers a wealth of information, referrals, and 
T he extensive network of service pro-

viders that comprise the workforce 
development system in Virginia 

of
services to our adult education students as 
part of what is referred to in WIOA as “career 
services.” 

The WIOA Combined State Plan for the 
Commonwealth of Virginia 2020-2023 rep-
resents a collaboration between 24 workforce 
programs across eight state agencies. Many 
additional local community service provid-
ers are partners in the Career Works Centers 
network. The services these partners offer 
can support students’ persistence, help them 
overcome barriers to employment and partic-
ipation, and ensure that their education and 
training leads to an in-demand career path-
way. 

All students are eligible to receive career 
services through their adult education pro-
gram. The VDOE Adult Education Director’s 
Memo #018-19 describes the categories of 
services. Some categories are familiar and 
are regularly provided, such as intake, orien-
tation, and initial assessment. Other services 
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may require coordination with or guest pre-
sentations from other providers and partners. 
Rely on your partners to share information 
on child care and/or child support, medical 
or child health assistance available through 
the state’s Medicaid program, Supplemental 
Nutrition Assistance Program (SNAP) ben-
efits, Earned Income Tax Credit assistance, 
assistance under the Temporary Assistance to 
Needy Families (TANF) Program, and other 
supportive services such as transportation and 
food assistance. 

This issue of PROGRESS shares some of 
the supportive services that our partners can 
provide to our students and their families to 
assist them in achieving their goals. Reach out 
to your partners to schedule time for them 
to help students understand the services for 
which they may be eligible.

Using the Common Access Portal is one way 
for students to learn about and request these 
services, especially while in-person classes are 
postponed. Help students create an account in 
the Portal so that service providers can contact 
them. Learn more about the Portal in the June 
issue of PROGRESS.
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https://app.virginia.myjourney.com/
https://valrc.org/about/issues/June2020.html
https://valrc.org/about/issues/June2020.html
http://www.doe.virginia.gov/instruction/adulted/resources/ae-director-memos/2019/018-19.docx
http://www.doe.virginia.gov/instruction/adulted/resources/ae-director-memos/2019/018-19.docx
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The 2021
Adult Education and 
Literacy Conference 
ReMix: Meet the 
Challenge!
by Katherine Hansen

with support from the V
Y ou’ve heard of a flipped classroom. We’re now flipping 

our conference. During these unprecedented times, 
the Virginia Adult Learning Resource Center (VALRC) 

irginia Department of Education 
(VDOE), want to offer Virginia adult educators a conference 
format that is a little bit different this year, but with multiple 
benefits to you, your program, and your learners. 

With webinar fatigue at an all-time high coupled with 
increasing demands, the last thing anyone wants is to have 
to be on the receiving end of more one-way communications. 
Conference organizers asked ourselves, “What could we do 
to provide participants the opportunity to interact and work 
on something that is already on your plate, bring resources 
together to support that initiative, and provide a platform to 
share your accomplishments?” What we’ve come up with is the 
conference ReMix and we’re challenging you to get involved in 
any or all of the ways that work best for you.

The “flip” part of the conference ReMix is “The Challenge”. 
Instead of being presented to, we want to give you the chance 
to impact your program through a project-based learning (PBL) 
community experience. “The Challenge” is to form a team and 
determine a problem you’re trying to solve, a question you 
want to answer, or an idea that you want to try. Then, based 

Are You:

• Using a distance
education approved
software program for
the first time?

• Trying a new marketing
message?

• Creating an annual re-
port for your workforce
partners?

• Looking to be more
inclusive?

• Seeking novel ways to
reach learners?

• Establishing a
new partnership
with Corrections &
Institutions (C&I)?
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You’ve heard of a flipped 
classroom. We’re now flipping our 
conference.

https://www.pblworks.org/what-is-pbl


on the most pressing issues facing adult education today, seek 
to incorporate one or both of the following into a learner 
centered practice or work setting—respecting difference and 
diversity and/or incorporating digital literacy and blended 
learning.

Teams can be cross-functional (e.g., admin & instructors), 
multi-program (e.g., partners from an area), and even inter-
regional (e.g., team members from different regions united 
for one purpose). Have an idea and need help? Let us know 
and we’ll put the call out to find you the team members.

Over the course of six months (approximately 20 hours 
total), the teams will actively engage with their real-world 
and personally meaningful project. The purpose is to not add 
additional work to participants, but rather coalesce support 
and resources to address an issue that is already on your 
plate. A team of peer coaches from across Virginia has been 
assembled to help guide teams along their challenge journey 
and assist as needed.

And since we will be unable to meet in person at the previ-
ously-scheduled Hotel Madison in April, teams will be able to 
demonstrate their progress to each other at the April 14-15, 
2021 AE&L Conference ReMix (virtual) Showcase. It is the hope 
that this experience will be the foundation from which to 
build and present your results to other conference audiences 
in-state or nationally.

To still give us that conference feel, we are holding on to 
two traditional elements—keynote speakers and ThinkTanks. 
On October 7, Alicia Bolton, Director of Adult Career Pathways 
Design Challenge at the Institute for Educational Leadership, 
will set the stage and share with us why involving ourselves 
in initiatives like the ReMix Challenge are important for us to 
do. She will offer us what she has learned from the Minds that 
Move Us initiative and why we should become more inno-
p.30

• Launching a new National
External Diploma Program
(NEDP)?

• Engaging Individual
Student Alternative
Education Plan (ISAEP)
students using your
school division’s preferred
platform (Google, Canvas,
etc)?

• Trying a new online
strategy to raise
educational functioning
levels (EFLs) in a specific
content area—reading,
writing, math, social
studies, science?

• Testing out the value of a
specific learning app?

• Establishing a new regis-
tration process?

• Wanting to draw in a new
student demographic?

• Experimenting with a
new teaching technique?

• Hoping to form stronger
relationships with
colleagues from other
regions?

What could we do to provide 
participants the opportunity to 
interact and work on something that is 
already on your plate, bring resources 
together to support the initiative, 
and provide a platform to share your 
accomplishments?

Are You:
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https://iel.org/alicia-bolton
https://mindsthatmoveus.org/
https://mindsthatmoveus.org/
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vative in education. Following her address, 
participants will break out into ThinkTanks to 
discuss what has been presented and how it 
can be applied in practice.

On November 18, Daquanna Harrison of 
Elevation Educational Consulting Group and 
2020 COABE presenter, will speak on how 
to incorporate difference and diversity into 
culturally-responsive practice and instruction. 
January 13 will bring Richmond’s own PBL 
National Trainer, Jorge Valenzuela of Lifelong 
Learning Defined to address the integration 
of digital literacy and blended learning, as 
well as highlighting PBL best practices. Each 
of these keynotes will also be followed with 
ThinkTank sessions.

The best news of all is that we’ve flipped 
the price tag! There is no cost to register 
or participate. Registration will be ongoing 
throughout the conference duration as we 
understand that individual circumstances 
change. Check the www.aelconference.com 
website often to stay up-to-date on new 
ReMix offerings and team milestone achieve-
ments. We ask that you register for the 
October 7 kickoff session to learn more about 
project-based learning and how to get in-
volved in the ReMix. For questions, comments, 
or suggestions, please email aelconference@
vcu.edu.

Now’s the time to try something new. We 
invite you – Virginia Adult Educators – to form 
your teams. Let’s show our fellow states how 
Virginia Is For Learners. Challenge accepted?

Katherine Hansen, M.Ed., serves as 
the Communications & Community 
Support Specialist for the VALRC. She 
is a certified TESOL instructor and 
Project Management Professional 
(PMP). Katherine’s career experience 
bridges the academic, nonprofit, 
and corporate worlds in global 
intercultural communications, 
teaching/training, and program/
organization development. 
Katherine is also VALRC’s coordinator 
for the annual Adult Education and 
Literacy conference.

Alicia Bolton

Daquanna Harrison

Jorge Valenzuela

https://elevationed.com/about-us-1
https://www.lifelonglearningdefined.com/jorge-valenzuela
https://sites.google.com/vcu.edu/ael-conference/home
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
mailto:https://aelconference%40vcu.edu?subject=
mailto:https://aelconference%40vcu.edu?subject=
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2020 PROGRESS CALENDAR

OCT
7 Adult Education and Literac
Conference ReMix: Meet the 
Challenge Kickoff
Virtual

7-8 National Council for
Workforce Education (NCWW)
Conference
Virtual

15-16 National Career
Pathways Conference
Virtual

16 Conference of the
Metropolitan Educational 
Research Consortium (MERC)
Virtual

26-29 Virginia Association
for Adult and Continuing
Education (VAACE) Conference
Virtual

27-30 American
Association for Adult and 
Continuing Education (AAACE) 
Conference
Virtual

y 

NOV
5-6 Hire Education
 Virginia

18 Adult Education and
Literacy Conference ReMix 
Plenary Session: Respecting 
Difference and Diversity
Virtual

JAN
13 Adult Education and
Litearacy Conference ReMix 
Plenary Session: Incorporating 
Digital Literacy & Blended 
Learning
Virtual

5-6 VALRC Winter Term
Online Courses Begin

Foundations of Reading: Print 
Skills
(6 weeks)
Runs: 1/21/21-3/3/21

Numeracy Practices for Adult 
Instruction
(6 Weeks)
Runs: 1/21/21-3/3/21

Beyond Basics: Multilevel ESOL 
Classes 
(6 Weeks)
RunsL 1/21/21-3/3/21

Developing Writing Skills in 
Adults
(8 weeks)
Runs: 1/21/21-3/17/21

APR
19–21 Adult Education
and Literacy Conference ReMix 
Plenary Sesson: Showcase
Virtual

POSTPONED
SETESOL
Richmond, VA
Moved to fall 2022

National Centers for Families 
Learning (NCFL) Conference
Dalllas, TX
Moved to October 25-27, 2021

GED® Annual Conference 
Atlanta, GA
Moved to summer 2021

Correction Education Association 
(CEA) Conference
Austin, TX
Moved to August 2021

PROGRESS September 2020

https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://www.ncwe.org/page/2020_conference
https://www.ncwe.org/page/2020_conference
https://www.ncwe.org/page/2020_conference
https://www.ncpn.info/conf_2020.php
https://www.ncpn.info/conf_2020.php
https://merc.soe.vcu.edu/conference/
https://merc.soe.vcu.edu/conference/
https://merc.soe.vcu.edu/conference/
https://vaace.org/2020-vaace-conference/
https://vaace.org/2020-vaace-conference/
https://vaace.org/2020-vaace-conference/
https://www.aaace.org/
https://www.aaace.org/
https://www.aaace.org/
https://www.aaace.org/
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://tinyurl.com/HireEd18 
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://www.valrc.org/trainings/courses/readingPrint.html
https://www.valrc.org/trainings/courses/readingPrint.html
https://valrc.org/trainings/courses/num.html
https://valrc.org/trainings/courses/num.html
https://www.valrc.org/trainings/courses/esolMultilevel.html
https://www.valrc.org/trainings/courses/esolMultilevel.html
https://www.valrc.org/trainings/courses/write.html
https://www.valrc.org/trainings/courses/write.html
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
https://docs.google.com/forms/d/e/1FAIpQLSeZ8-XJBdsAkaF6AO7d26SDCkH4b_UtacDHCiTZUAppjDpbzg/viewform
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