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To respect something is to understand 
that there is something there to see, that 
it is not all surface, that something lies 
beneath the surface, something that has 
the power to change the way we think 
or feel, something that may prove so 
profound a revelation as to change not 
only how we look at our lives but how we 
live them.         — Ken Gire, author

PROGRESS Calendar

I don’t know about you, but I was feeling strong about 
a month ago, certain that the pandemic year was com-
ing to an end, certain that we learned so much for 

the good, and certain that I felt ready for what lay ahead. 
Then, certainty changed once again to the familiar feeling of 
uncertainty and “what if’s” became part of almost every con-
versation. Re-emerging brings both hope and anguish. 

June 2021                   
Volume #31, No. 4

Continued on  p.2>>>



p.2 PROGRESS   June  2021

PROGRESS
PROGRESS is published by:
Virginia Adult Learning Resource Center 
Virginia Commonwealth University
3600 West Broad Street, Suite 112
Richmond, VA  23230
valrc.org

Permission is granted to reproduce articles 
from this newsletter. Please credit the 
author and PROGRESS.

Submissions and letters are welcome.
Contact Katherine Hansen, 
PROGRESS editor. 
(804) 827-2612
(800) 237-0178
kghansen@vcu.edu

We reserve the right to decline publication.

Director, Operations and Accountability, 
Office of Career, Technical, and Adult 
Education
George R. Willcox

Director, Workforce Development and 
Initiatives, Office of Career, Technical, and 
Adult Education
David S. Eshelman, Ed.D

Adult Education Coordinator, Office of 
Career, Technical, and Adult Education
Heidi Silver-Pacuilla, Ed.D

VALRC Manager
Joanne Huebner

Editorial Team
Karen Ballengee
Katherine Hansen

This product was paid for under the 
Workforce Innovation and Opportunity Act; 
however, the opinions expressed herein do 
not necessarily represent the position or 
policy of the U.S. Department of Education, 
and no official endorsement by the 
Department should be inferred.

GED®  and GED Testing Service® are 
registered trademarks of the American 
Council on Education (ACE) and may not 
be used or reproduced without the express 
written permission of the American ACE or 
GED Testing Service®.  The GED® and GED 
Testing Service® brands are administered by 
GED Testing Service® LLC under license from 
the American Council on Education.

>>>Continued from p.1

That’s when I heard the voice of my neighbor, a pharmacist, 
in my head saying, “Trust the vaccine.” This mantra is my 
new metaphor for how I look at my life and how I approach 
our work. Trust it will all work. Trust that all of the support 
we’ve provided for one another over the past year will remain 
to guide us and enable success. How do I know I can trust? 
I know because of what lies beneath the surface of adult 
education’s transformative year. I created a word cloud with 
all of the articles in this issue and guess what 3 words were big 

and bold?  EDUCATORS—EXPERIENCE—LEARNING

In his book, QBQ! The Question Behind the Question, John 
Miller states, “Our first reactions are often negative, bringing 
to mind incorrect questions. But if in each moment of decision 
we can instead discipline our thoughts to look behind those 
initial questions and ask better ones, the questions them-
selves will lead us to better results.” What lies beneath the 
surface? Katherine Hansen (p. 4) shares that the VALRC team’s 
first reaction to a virtual conference was pretty negative, but 
when we asked “how can we offer a supportive opportunity 
provided in a variety of ways that could help (the field) with 
something they were already facing?,” the AE&L ReMix was 
born.

You will find many more examples in this issue’s articles 
from teams who took on the AE&L ReMix challenge and ulti-
mately solved for a different X than when they started. Team 
Shine Virtually (p. 10) began with a goal to improve online 
learning and discovered the interconnectedness of quality 
online practices and improved program data by increasing 
student retention. Team CBLO Remix (p. 16) found solutions to 
diversifying a volunteer base in order to reflect the diversity of 
students, and, as importantly to the team, “shared resources, 
struggles, concerns … and used each other as sounding boards 
for new ideas and best practices.” They are committed to stay-
ing connected and to ongoing support. Team TJACE@PVCC (p. 
40) took a historically significant community event, the Char-
lottesville Festival of Cultures, virtual and in doing so found
that the “format offered them a surprisingly intimate individ-
ual connection to students. Student Cultural Exhibits are now
part of a permanent collection that can be expanded in the
future and used for educational and promotional purposes,
true to the mission of the Festival since its inception.” Personal
accountability is not about changing others. It’s about making
a difference by changing ourselves.

https://valrc.org/
mailto:kghansen%40vcu.edu?subject=PROGRESS
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As we move forward, armed 
with new thinking, new behav-
iors, and new support systems 
can we also remember to ask 
ourselves what lies beneath 
the surface? In what ways can 
adult learners feel supported 
by our work? How will they 
benefit and grow? Miller 
provides three guidelines for 
creating a better question 
behind the question to help 
get us started:

1. Begin with ‘what or how’
not ‘why, when, or who.’

2. Contain an ‘I’ not ‘they,
them, we, or you.’

3. Focus on action—what can I
do to contribute; how can I
make a difference?

Thank you all for trusting the 

VALRC this year.

Joanne Huebner is the manager of 
the Virginia Adult Learning Resource 
Center (VALRC). She leads the team of 
educational specialists in carrying out 
the VALRC mission of equipping the 
field of adult education and literacy 
with essential skills and resources.

The AE&L Conference ReMix Challenge Teams used the 
Question Formulation Technique (QFT) from the Right 
Question Institute (RQI) to stimulate inquiry. Utilizing this 
proven method allowed them to make meaning together 
and organize their project work. Questions formulated 
and prioritized by the team members were used to find 
resources, gather data, and apply information in order to 
answer their guiding question(s) or solve the problem(s) 
they identified. As you read through their project work 
highlighted in the articles throughout this PROGRESS issue, 
you will be able to see how important it was to ask the right 
questions to move them forward throughout the project 
process.

QFT “helps all people create, work with, and use their 
own questions—building skills for lifelong learning, self-
advocacy, and democratic action”. Take a look at the RQI 
website for free educational tools designed to help you ask 
the right questions in order to move into action, even in a 
virtual environment.

Also, hear from Region 10 ESL Specialist, Debbie Tuler, in her 
2019 PROGRESS article (p. 12) where she demonstrates how 
she successfully uses the QFT in both her ESL classes and 
with instructional staff for professional development. Using 
this technique has transformed her practice and it can help 
guide your future efforts as well.

How to Ask 
Better Questions

https://rightquestion.org/resources/leveraging-the-question-formulation-technique-for-professional-growth/
https://rightquestion.org/resources/leveraging-the-question-formulation-technique-for-professional-growth/
https://rightquestion.org/what-is-the-qft/
https://rightquestion.org/what-is-the-qft/
https://rightquestion.org/what-is-the-qft/
https://rightquestion.org/navigating-the-pandemic/#section-2
https://valrc.org/about/issues/pdf/September19_a.pdf


p.4 PROGRESS June 2021

Re-Envisioning the 
Conference Experience
by Katherine Hansen

N ot more than a month after wrap-
ping up the 2020 Adult Education 
and Literacy Conference in Harrison-

burg, the pandemic hit. We had already done 
some pre-planning for 2021 and had reserved 
the same venue, The Hotel Madison, for the 
following spring. It quickly became very clear 
that conferences were most likely not going 
to take place in person for the foreseeable 
future so we at the VALRC started putting 
our heads together about what could be a 
meaningful alternative professional learning 
experience and networking opportunity for 
adult educators in Virginia. While we knew 
that we would have to work within a vir-
tual environment, we pushed ourselves to 
innovate beyond trying to take the typical 
conference experience and place it online. 
What we came up with was the 2021 Adult 
Education and Literacy Conference ReMix—an 
innovative spin on a longstanding classic.

Design
The first thing that was important to us 

was to offer an experience that would be 
meaningful. We recognized very quickly that 
tacking on more virtual webinars to our edu-
cators’ calendars could be counterproductive 
to our mission as Zoom fatigue was already 
starting to become a reality. We were also 
cognizant that we needed to focus our efforts 

on the most pressing issues affecting our 
programs at this particular point in time. We 
determined that digital literacy and diversity 
were areas that most likely needed support 
as our programs and educators would have 
to move operations online and address the 
ever-increasing equity divide that was brought 
even more to the forefront by the pandemic. 
It was paramount in our decision-making that 
what we offered was not an “add” to our 
educators’ already full plates, but a supportive 
opportunity provided in a variety of ways that 
could help them with something that they 
were already facing.

We also wanted to model best practices as 
much as possible. We sought to demonstrate 
adult learning theories through action 
learning, self-directed learning, peer-to-peer 
experience, in-depth exploration, evidence-
based practices, culturally responsive teaching, 
and transformational learning. We also 
strived to create an engaging online learning 
experience for participants by utilizing multi-
modal approaches and a variety of tools 
that we hoped would be utilized in each 
individual’s own instructional context after 
having been introduced through the ReMix.

 

AE& L

2021
CONFERENCE REMIX

https://lincs.ed.gov/sites/default/files/11_%20TEAL_Adult_Learning_Theory.pdf
https://en.wikipedia.org/wiki/Action_learning
https://en.wikipedia.org/wiki/Action_learning
https://www.edutopia.org/discussion/how-put-self-directed-learning-work-your-classroom
http://www.peersdom.com/benefits-of-peer-to-peer-learning/
http://www.peersdom.com/benefits-of-peer-to-peer-learning/
https://www.shiftelearning.com/blog/what-motivates-adult-learners
https://www.calpro-online.org/documents/CALPRO_BRIEF_13_508.pdf
https://www.calpro-online.org/documents/CALPRO_BRIEF_13_508.pdf
https://crtandthebrain.com/about/
https://link.springer.com/referenceworkentry/10.1007%2F978-1-4419-1428-6_373
https://valrc.org/learning/remote/index.html
https://valrc.org/learning/remote/index.html
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Re-Envisioning the 
Conference Experience
by Katherine Hansen

We took inspiration from the idea of a 
flipped classroom and decided to flip our 
conference. Instead of conference attendees 
being presented to, we thought that we could 
“flip the script” and give participants the 
chance to impact their program(s) through a 
project-based learning community. Instead of 
three days like our in-person conference, we 
spread the components out over six months. 
We kept some parts of our standard confer-
ence format like keynote speaker plenary 
sessions and Think Tanks and mixed them with 
a statewide project-based team challenge 
where teams would instead do the presenting 
at a culminating finale showcase. The 2021 
AE&L Conference ReMix was born.

Implementation
We began the Conference ReMix by issuing 

a challenge to our educators. We challenged 
them to form teams and work together to 
take on a shared adult education problem 
that they were trying to solve, a question that 
they wanted to answer, or an idea that they 
wanted to try. We urged them to incorporate 
one or both of the following into a learner-

centered practice or work setting—respecting 
difference and diversity and integrating 
digital literacy/blended learning. Programs 
could bring their own team and designate 
their content area or propose a problem, 
question, or idea and seek members to join 
their team. Alternatively, individuals could 
sign up for a content area of interest and 
be assigned to a team. While this variety of 
choices took some planning and coordination 
by conference staff, the results were well 
worth the efforts. Cross-regional and cross-
functional teams formed around common 
interests in tackling real issues that they 
shared.

To structure the team challenge, we 
adapted project-based learning (PBL) meth-
odology so that educators could go through 
the project process themselves within a pro-
fessional development context and become 
familiar with its components, terms, and prac-
tices. We hoped that this immersive exercise 
would encourage programs and instructors 
to offer PBL to their adult learners. We set 
up a timeline with periodic milestones—team 
formation; project setup; sustained inquiry; 

PROBLEM ACTION LEARNING SET ACTION RESULTS

Action Learning

Individual 
Development

Peer-to-peer
Development

Organization
& Leadership
Development

https://www.pblworks.org/what-is-pbl
https://www.pblworks.org/what-is-pbl
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testing, application, and feedback; reflect, cri-
tique, and advise; showcase preparation; and 
evaluation. We provided guiding questions 
for each milestone and created a team web-
site which allowed for communication among 
team members, between teams, and with 
conference support staff.

A key component of the team challenge 
success was the incorporation of peer coaches 
culled from our statewide teacher leader 
professional learning community (PLC). Partici-
pation in the teacher leader PLC is an ongoing 
opportunity for Virginia adult education prac-
titioners to work with other teacher leaders 
from across the state to learn about coaching 
styles and culturally responsive teaching (CRT) 
methods in order to integrate those skills into 
practice and enhance opportunities for collab-
oration and mentorship within their programs 
(see p. 44). As a Conference ReMix peer coach, 
select teacher leaders were able to directly 
apply the coaching and CRT principles from 
their PLC while working with teams to guide 
members through the PBL process. The peer 
coaches were instrumental in keeping teams 
motivated and on task throughout their proj-
ects. They provided crucial support not only to 
their teams, but also to conference staff.

As previously mentioned, we wanted to 
try and keep some of the tried and true com-
ponents that conference participants have 
grown to love in our AE&L Conference. We 
also recognized that not everyone would be 
able to participate in the team challenge so 
we wanted to have some offerings that any-
one could attend yet still be related to the 
overall ReMix design. We planned for four 
periodic virtual plenary sessions with keynote 
speakers who could offer their expertise in 
some of the primary learning objectives we 
were aiming to achieve. Alicia Bolton with the 
Institute for Educational Leadership was our 
plenary kickoff keynote speaker in early Octo-
ber. From her experience leading the Minds 
that Move Us Initiative Adult Career Path-
way Design Challenge, she set the stage and 
demonstrated what amazing things can be 
accomplished when teams work together and 
innovate in her keynote address Collaborate 
to Innovate.

A few months later, our next plenary 
session speaker was Daquanna Harrison of 
Elevation Educational Consulting Group. In 
her keynote address, Bringing Your ‘Whole 
Self’, Discussions on Diversity in Adult Educa-
tion, she led participants through a powerful 
interactive examination of personal cultural 
development, organizational practices, and 
tools to support diversity in ideas, personnel, 
and teaching strategies. Together, partici-
pants expanded on ways to bring their ‘whole 
selves’ to the classroom while better serving 
diverse students.

The next plenary session presenter was 
Jorge Valenzuela of Lifelong Learning 
Defined. In his keynote address, Make Remote 
Learning Engaging for Students by Focusing 
on Project-Based Learning, he demonstrated 
how to make remote learning engaging for 
students by focusing on project-based learn-
ing. He provided pro tips, resources, and 
actionable steps to help educators level up 
both virtual and face-to-face PBL units by 
focusing on blended learning, career skills, 
and equity and social and emotional learning 
in tandem with academics.

Finally, the culminating event took place 
virtually over two days in mid-April. The AE&L 
Conference ReMix Team Challenge Showcase 
presented the work of ten teams provid-
ing actionable solutions for Virginia’s adult 
educators. Their presentations which are 
highlighted in this issue of PROGRESS were 
both educational and inspirational. In addi-
tion to a session about teacher leaders and 
peer coaches, the finale keynote address was 
brought by DJ Enferno of Mix Major Elec-
tronic Music School entitled Connecting to 
Create Emotion & Inspire Action. He engaged 
with attendees and led adult educators in a 
practice of identifying core values and articu-
lating a unified mission through music using 
technology in an online environment.

Throughout the plenary sessions, multiple 
online tools and virtual methods to engage 
participants were modeled. As participants 
entered the online environment, staff used 
engagement strategies like playing music, 
posing questions in the online chat, and 

https://drive.google.com/file/d/1Sobjx4hWxpSgW0WHYmld9zLx0ZJwz5GF/preview
https://iel.org/
https://mindsthatmoveus.org/
https://mindsthatmoveus.org/
https://mindsthatmoveus.org/
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://elevationed.com/
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://www.lifelonglearningdefined.com/
https://www.lifelonglearningdefined.com/
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://sites.google.com/vcu.edu/ael-conference/speaker-series/speaker-videos
https://www.mix-major.com/
https://www.mix-major.com/
https://sites.google.com/vcu.edu/ael-conference/home
https://sites.google.com/vcu.edu/ael-conference/home


p.7PROGRESS  Volume 31, No. 4

leading interactive activities to help make 
people comfortable communicating with each 
other. Multiple tools were used throughout 
sessions to offer a variety of modes to learn. 
Videos were created with Doodly, audience 
polls were conducted with Mentimeter, and 
collaborative discussion and feedback was 
encouraged with Padlet—to name just a few. 
Each session also offered time for Think Tanks 
where participants broke into randomized 
groups facilitated by the peer coaches. It was 
a time dedicated for reflection so that what 
was presented could be built upon with dia-
log among colleagues from across the state. 
It was our hope that this opportunity would 
stimulate ideas for application and generate 
mutual understanding and collaboration.

Result
Overall, response to this alternative 

conference format was positive. “I liked 
it better than in-person. It’s much more 
convenient,” said one conference-goer. “I 
liked the virtual conference due to the ability 
to stay home but still meet plenty of people 
around Virginia that volunteer, support, 
advocate, coordinate, manage, and teach 
in adult education” said another. From the 
team perspective, one member shared, “As a 
team, we were able to use the conference to 
motivate and direct our work, resulting in a 
product that had impact for our organization. 
Truly, ideas to concrete action through this 
process”. While some participants shared that 
they preferred meeting in person, one person 
pointed out that ”This format made the best 
use of virtual learning. Going forward, it 
would be good to have a blended approach”.

This suggestion is certainly worth consid-
eration moving forward and we welcome 
hearing more about what our adult educators 
want and need for professional development 
in the coming months and new program year. 
For example, we would like to continue the 
work we started this year with Daquanna 
and Jorge. Learn about what is being consid-
ered and let us know your thoughts in this 
2021 AE&L Conference ReMix Evaluation and 
Future Interest Survey.

They say that necessity is the mother of 
invention. This past year has thrown us all 
some curve balls and we in adult education 
have adapted and created new and exciting 
paths forward. Let us take the relationships 
that we have strengthened, the new cross-
regional initiatives we have started, the 
successful projects we have formed and 
presented on, the energy and synergy that 
we experienced, the challenges that we have 
accepted—and conquered—through this 
Conference ReMix and use them to guide our 
collective mission moving forward. As many 
of our teams recognized in their project work, 
Virginia will be looking to adult educators to 
help get people back to work. We have come 
through this challenging year, stronger and 
more connected than ever before. I, for one, 
can’t wait to see what we adult educators in 
Virginia will accomplish next!

Let us take the relationships that we have strengthened, the new cross-

regional initiatives we have started, the successful projects we have 

formed and presented on, the energy and synergy that we experienced, 

the challenges that we have accepted—and conquered—through this 

Conference ReMix and use them to guide our collective mission moving 

forward.

https://www.doodly.com/
https://www.mentimeter.com/
https://padlet.com/kghansen/AELTeamShowcase
https://www.surveymonkey.com/r/2021AELReMix
https://www.surveymonkey.com/r/2021AELReMix
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Katherine Hansen, M.Ed., 
serves as the Communications 
& Community Engagement 
Specialist for the VALRC. In her 
role, she leads the planning and 
coordination efforts for the AE&L 
Conference. She is a certified 
TESOL instructor and Project 
Management Professional (PMP®). 
Katherine’s career experience 
bridges the academic, nonprofit, 
and corporate worlds in global 
intercultural communications, 
teaching/training, and program/
organization development.

Virgina Moving Forward 
with Project-Based Learning

Project-based learning can be done at any level of 
your organization—at the program level, teacher level, 
and student level. Virginia has opportunities for each 
context. Here are a few examples.

Program Level
The 2021 Inaugural Cohort of the Leadership 

Excellence and Development Institute: Project-Based 
Learning for Programmatic Change

Beginning in March and running through October 
2021, thirty-one of Virginia’s adult education program 
administrators have come together from across the 
state through the Leadership Excellence and Devel-
opment (LEAD) Institute. LEAD is an opportunity for 
leadership development customized for adult educa-
tion through the Virginia Department of Education 
(VDOE) and the Virginia Adult Learning Resource 
Center (VALRC) in partnership with the National Asso-
ciation of State Directors of Adult Education (NASDAE) 
and the American Institutes for Research (AIR).  

LEAD is an eight-month, state cohort professional 
development opportunity for current, new, and aspir-
ing adult education administrators seeking to develop 
and strengthen their leadership skills. Developed by 
nationally recognized experts and practitioner-leaders 
in adult education programming and research, this 
interactive, practice-based leadership development 
training focuses on developing participants’ skills and 

https://www.pblworks.org/resources-overview
http://nasdae.org/wp-content/uploads/2020/11/LEAD_Institute_Flyer.pdf
http://nasdae.org/wp-content/uploads/2020/11/LEAD_Institute_Flyer.pdf
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knowledge across four key domains: (1) 
transformational organizational leader-
ship, (2) learner-centered leadership; (3) 
data- and research-based decision making; 
and (4) workforce alignment.   

Through a blended, project-based 
learning approach, we engage in syn-
chronous and asynchronous content and 
collaborate across programs to develop 
a Leadership-in-Action project plan for 
our programs. VALRC will support partici-
pants in the implementation of their plans 
beyond the Institute. These project plans 
are framed around the central inquiry: 
“What program design and community 
engagement changes can be made to posi-
tively impact enrollment, completion, and 
outcomes?” Stay tuned for more details 
on each region’s plans!

Teacher Level
The Virginia Association for Adult and 

Continuing Education (VAACE) is planning 
on continuing their Instructor Network 
Study Circles in the 2021-22 program year. 
These study circles provide an opportu-
nity for members to collaborate across the 
state with other practitioners to identify 
best practices and proven strategies that 
can be incorporated into adult education 
programs across the Commonwealth. Stay 
tuned for more information about these 
opportunities which will be shared at the 
2021 Virtual VAACE Conference in October. 
For more information or to express inter-
est, contact Rachel Ambrose.

Student Level
In 2019 before the pandemic, the 

VALRC and several regional programs 
participated in VALUEUSA’s Leadership 
Training for Adult Learners pilot 
program. The two-day training for select 
students and staff has been developed 
by VALUEUSA Executive Director and 
adult learner leader Marty Finsterbusch. 
It is based on an award-winning research 
project by Dr. Margaret Patterson 
on student involvement in program 
improvement.Full of workforce readiness 
skills training and practice, the adult 
learner team (with support of program 
staff) identifies a priority improvement 
need and creates a viable project plan 
using critical thinking and organizational 
skills which is then implemented over the 
following months. Programs that have 
implemented what they learned through 
this Leadership Training report that there 
is a level of energy in the program not 
present beforehand. They also share that 
by working in partnership with learners 
for a more consumer-driven operation, 
learner involvement has enhanced 
recruitment, retention, resources, 
and reform. As soon as programs are 
comfortably back to a face-to-face 
routine, the VALRC and VALUEUSA hope 
to revisit the Virginia projects that have 
been put on hold and offer the training 
to other interested programs. For more 
information or to express interest, contact 
Katherine Hansen.

https://vaace.org/
https://vaace.org/
mailto:Rachel.Ambrose%40nn.k12.va.us%20%3CRachel.Ambrose%40nn.k12.va.us%3E%3B?subject=
https://valueusa.org/leadership-training-1
https://valueusa.org/leadership-training-1
https://static1.squarespace.com/static/560d5789e4b015789104a87e/t/5852cb2337c581414578e382/1481820966124/ALLIES+Final+Year+Qualitative+Summary.pdf
https://static1.squarespace.com/static/560d5789e4b015789104a87e/t/5852cb2337c581414578e382/1481820966124/ALLIES+Final+Year+Qualitative+Summary.pdf
http://researchallies.org/about/
mailto:kghansen%40vcu.edu?subject=
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Using the AE&L Conference ReMix Team Challenge online support process 
provided by the VALRC (Google site, milestones, on track, and stay organized, 
PBL site, & focus question techniques); we identified the best practices, 
resolutions, and outcomes our students and teachers could implement to 
reduce the challenges associated with online learning and an online platform 
to “shine” in the virtual community.

Best Virtual Practices
by Dr. Corlis Webb & Sherry Grantham

Team Members Project Summary

• Sherry Grantham, Rappahannock
Community College Adult Education
Program

• Dr. Corlis Webb, Loudon County Pub-
lic Schools Adult Literacy Program

• Alexandra Douglas, Virginia Beach
City Public Schools ISAEP Program

• Marjorie Lampkin, Rappahannock
Community College Adult Education
Program

• Peer Coach: Bill Creighton, Virginia
Department of Corrections

After much in-depth research and study, 
the Shine Virtually team is excited to 
share their findings to help others 
become stellar online instructors. From 
their project, they have put together 
useful information, references, tips, 
and tricks on the best techniques to 
serve virtual adult education students. 
They provide tools to develop digital 
technology skills and methods to keep 
students motivated in a virtual class. 
They also present effective teacher-stu-
dent interactions that will increase 
student on-line persistence and digital 
efficacy.

Team Shine Virtually
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Project explanation and description

W e are Shine Virtually. Our goal, 
as a team, was to determine 
best practices for adult learners 

and teachers in the virtual classroom. We 
met regularly using the Zoom platform to 
discuss ideas, practices, and areas that had 
been of concern to us as teachers, manag-
ers, and administrators that may have also 
been a challenge for our students. We found 
that because the online platform was new to 
students and teachers, we sought to differen-
tiate the challenges in the classroom between 
face-to-face interactions and the online envi-
ronment. Through our meetings and research, 
we narrowed down the importance of online 
learning for students and teachers through 
various resources and tools.

Using the AE&L Conference ReMix Team 
Challenge online support process provided by 
the VALRC (Google site, milestones, on track, 
and stay organized, PBL site, & focus question 
techniques); we identified the best practices, 
resolutions, and outcomes our students and 
teachers could implement to reduce the chal-
lenges associated with online learning and an 
online platform to “shine” in the virtual com-
munity. 

Project outcomes and takeaways 

Although there were many facets to online 
learning and so much to learn from this expe-
rience, we identified the top three needs/
areas where students and teachers could shine 
virtually—digital literacy, motivation, and 
persistence. 

We realize that these challenges may con-
tinue to be challenges in the adult education 
and literacy space but we hope that what we 
have found as obstacles can become benefits 
to the adult education and literacy community 
in order to maintain our presence in research, 
status, and history as a result of COVID-19. 

We have been able to personally imple-
ment some of the tools and techniques that 
we discovered into our classroom experiences, 
such as taking time to learn some of the func-
tions and features of the online technology 
(Zoom or Google Meets) and implementing 

the Canva Greeting Card tool to make stu-
dents feel more welcomed. These efforts have 
improved program data by increasing student 
retention and program goals.

Other adult education programs can ben-
efit from what we have learned from our 
project. Our advice? Don’t be afraid of the 
online community. Embrace it and relax 
throughout the process. Use the greeting 
card app as a way to maintain contact with 
students before, during, after, and between 
sessions to support classroom community. 

We also gained insights through our expe-
rience with project-based learning (PBL).We 
learned more about adult education through 
this process using collaboration, teamwork, 
and creativity. PBL provides a more organized 
approach to teaching and learning. Instead of 
the teacher as the sage on the stage, the stu-
dent becomes the sage on the stage. Including 
PBL in classrooms promotes a more focused 
and structured learning environment that can 
enhance a deeper level of learning. 

Take a look for yourself at Team Shine 
Virtually’s Showcase presentation along with 
their recommended tips, tools, and resources.

Corlis Webb, Ed.D. has 
been working part-time 
in adult education as both 
a volunteer tutor and a 
substitute teacher for the 
past eight years teaching 
Pre-GED®, citizenship, and ESL 
classes. She is an instructional 
designer by day developing 
and creating course material 
in three different sectors—
social services, transportation, 
and the government. Corlis 
enjoys student “aha moments” 
and finding interactive and 
motivating ways to teach her 
students. Participating in the 
AE&L Conference as part of 
the Shine Virtually team has 
allowed her to meet new 
people while developing new 
ways to support, encourage, 
and transform students in the 
adult education arena.

https://drive.google.com/file/d/1kCuh_1__1SW3holxDP5U6aIIEenJswYY/view
https://drive.google.com/file/d/1kCuh_1__1SW3holxDP5U6aIIEenJswYY/view
https://drive.google.com/file/d/1kCuh_1__1SW3holxDP5U6aIIEenJswYY/view
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Sherry Grantham is the 
Regional Specialist for Region 
17 Rappahannock Community 
College Adult Education 
Program. She has been working 
in adult education serving as 
an instructor as well as the 
Regional Specialist for the past 
seven years.

We are including some of 
the comments received 
for each showcase team. 
View more of the showcase 
discussion in the 2021 AE&L 
Conference ReMix Team 
Showcase Padlet.
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Connecting Students & Employers

When creating 
IETs that could 
be used across 
our region, we 
wanted to make 
sure that they 
met the needs 
and/or wants 
of our clientele 
(students and 
employers). Caesars Entertainment is bringing more than 2,000 jobs to the 

region with the construction of their new casino in Danville.

Team Members Project Summary

• Nadara Rust Kingery, Danville Public
Schools Adult & Career Education
Center

• Jacqueline Scolpini, Pittsylvania
County Technical Center

• Lealice Hagwood, Martinsville City
Adult Education and Career Services

• Robin Gravely, Henry County Public
Schools Adult Education

• Chris Ezell, Danville Public Schools
Adult & Career Education Center

• Peer Coach: Amy Davis, Virginia
Department of Corrections

With new industry coming to our 
region (12), team members wanted 
to connect more students with jobs & 
internships using technology but still 
be able to provide the same quality 
instruction when delivering curriculum. 
Merging technology and face-to-face 
instruction was the solution. We have 
created a way to reach more students 
and provide more opportunities for 
them to receive certifications without 
sacrificing a top-notch educational 
experience.

Team Southside Solutions

by Jacqueline Scolpini
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W hen challenged with finding a 
topic that would be both useful 
and new, we had one leading 

question that started our search. How can 
we help students connect with jobs and 
internships? Although there is not a definite 
answer to a broad-based question as to 
what connects participants to programs/
credentials, we realized that at the base 
of the goal it deals with students having 
credentials. Brainstorming commenced and 
questions such as “In what format does this 
credentialing need to be?”, “Can distance 
learning be incorporated?” and lastly, “Can 
we create something that can be duplicated 
across the region?” Although there were 
other questions and thoughts, we now had a 
focus. We wanted to create a way for students 
to have better access to beneficial integrated 
education and training (IET) programs.

When creating IETs that could be used 
across our region, we wanted to make sure 
that they met the needs and/or wants of 
our clientele (students and employers). We 
wanted to make sure in picking IETs on which 
to focus resources that obtaining the creden-
tial would actually help them acquire jobs 
or opportunities available in our area. Mak-
ing sure the industry certification programs 
chosen were portable, asynchronous, simple, 
and had distance options was the focus when 
developing the IETs. 

These certifications needed to have the 
credibility to be used across the United States. 
Having a nationally recognized certification 
that students can take with them wherever 
life may lead is important. Being able to build 
on these certifications is also beneficial for 
stackable credentialing. Once the initial certi-
fication is obtained, it will open opportunities 
to obtain other related certification that can 
help employability. 

Simple formatting and being asynchro-
nous in nature are qualities that are vital to 
our students’ success. A lot of our adults have 
families and responsibilities that are also 
competing for their attention. Having a sim-
ple, less stressful format is what will help the 
students be able to function in their lives and 

complete their educational goals at the same 
time. Not all of our students can meet for a 
class at the same time so being asynchronous 
is vital to the usefulness of these training ses-
sions. 

 Lastly, the option of distance learning 
in today’s world is vital and non-negotiable. 
Having just been through (and continuing to 
go through) a pandemic, people are still very 
apprehensive about doing in-person activities.  
Not only are people nervous, but they also 
have very busy lives. Being able to complete 
these training sessions when each individual 
has a “free moment”, is very appealing and 
functional for anyone. Having the ability to 
attend in person and then knowing you do 
not have to quit due to life happening gives 
people the ability and confidence to complete 
these programs. 

 With all of these necessary qualities 
established for the programs, we started 
creating Integrated Education Training Pro-
grams for CDL Learners Permit, Customer 
Sales and Service, and ServSafe Food Handler. 
After these are 100 percent completed and 
implemented, we have a few other programs 
that we will be looking into to be able to 
create training programs for. OSHA 10, CNA, 
and Hospitality are on our docket due to the 
needs in our area.

 To learn more about how Team South-
side Solutions developed their project, check 
out their AE&L Conference ReMix Team Chal-
lenge Showcase presentation.

Jacqueline Scolpini is the Lead 
Instructor for Pittsylvania County 
Public Schools Adult and Career 
Education Center. She started her 
career as a high school special 
education teacher and continued 
in that field for 10 years. She 
then worked at a private school 
and started an academic learning 
center to help students receive 
differentiated instruction and 
attention. All of her experiences 
then led her to the rewarding 
world of adult education where 
she continues to grow and learn.

https://cte.ed.gov/initiatives/stackable-credentials-tool-kit
https://drive.google.com/file/d/1j95sINJlCod7ll-9uNli1TVKLR11jG7h/view
https://drive.google.com/file/d/1j95sINJlCod7ll-9uNli1TVKLR11jG7h/view
https://drive.google.com/file/d/1j95sINJlCod7ll-9uNli1TVKLR11jG7h/view
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Building Diversity Among 
Volunteers in Community-Based 
Literacy Organizations
by Steven Reid

We have shared resources, 
struggles, concerns, and over the 

past six months, we have used each 
other as sounding boards for new 

ideas and best practices.

Team Members Project Summary

• Steven Reid, Literacy Volunteers
Charlottesville/Albemarle

• Ahoo Salem, Blue Ridge Literacy

• Andy Gail, Literacy Volunteers
Winchester Area

• Linda Jilk, Literacy Volunteers of the
New River Valley

• Nausha Brown Chavez, The READ
Center

• Casey Guditus, Peninsula READS

• Peer Coach: Keira Zirkle, Catholic
Charities Diocese of Arlington

Community-Based Literacy Organiza-
tions (CBLOs) thrive through the hard 
work of our volunteers. The CBLO 
Remix team explored the need for 
increased diversity within the volunteer 
base in order to reflect the diversity 
among their students.

Team CBLO Remix
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C ommunity-Based Literacy Organiza-
tions (CBLOs) face unique challenges 
in the world of adult education. 

Because so much of the instruction centers 
around volunteers instead of professional 
educators, our organizations must continually 
recruit and train new volunteers to meet the 
demands of incoming students. One of the 
concerns we face is finding volunteers who 
match the diversity of our students. This was 
the incentive that brought together six CBLOs 
from across the Commonwealth to address 
the problem of diversity among volunteers 
within our organizations.

Our group consisted of Nausha Brown 
Chavez, Program Manager, The READ Center 
in Richmond; Andy Gail, Executive Director, 
Literacy Volunteers Winchester Area; Casey 
Guditus, Program Specialist, Peninsula READS 
in Newport News; Linda Jilk, Executive Direc-
tor, Literacy Volunteers of the New River 
Valley in Christiansburg; Steven Reid, Program 
Manager, Literacy Volunteers Charlottesville/
Albemarle; and Ahoo Salem, Executive Direc-
tor, Blue Ridge Literacy in Roanoke. 

The plan was to find a pathway to engage 
a more diverse group of volunteers while not 
alienating the current demographic who is 
most likely to volunteer with our organiza-
tions. We discovered that transitioning our 
training sessions online (which was precipi-
tated more by the COVID-19 pandemic than as 
an instrument to expand our reach) attracted 
a broader range of volunteers. Notably, the 
people who signed up for online trainings 
tended to be younger and more racially 
diverse than what we had experienced in 
traditional face-to-face trainings. However, 
while this did increase the participation with 
younger volunteers, it also served to discour-
age the participation of older, less tech-savvy 
potential volunteers. 

Moving forward, the team will continue to 
explore ways to continue to connect virtually 
as well as reintroduce some in-person train-
ing, either using a hybrid model or offering 
some trainings in-person while others are fully 
online. Another important factor to highlight 
(and reflect upon) is that our attempts for 

diversifying our volunteer base should not 
result in undermining the value of our current 
volunteer forces, many of whom have years of 
teaching experience. Perhaps as time goes by, 
we will need to find new strategies for peer-
to-peer mentoring among our volunteers who 
each bring different skills and expertise. This 
project was also an important opportunity to 
evaluate our program based on demographics 
and discuss who is missing from the table and 
whose voices need to be heard for our pro-
gram to be equitable and effective.

While volunteers join literacy organiza-
tions for many reasons, increased activism has 
played a role in getting younger volunteers 
to engage more in their communities. One of 
Literacy Volunteers Charlottesville/Albemarle’s 
new recruits, LaKayla, said, “Now is a better 
time than ever because with the increase of 
violence we see on social media, it is refresh-
ing to know you are actively trying to make a 
positive difference. Not just standing on the 
sidelines. We are capable of doing more than 
we think we can.” The ease of training and 
working online has made it more appealing as 
well. Another LVCA tutor, Jason said, “During 
the time of COVID-19, my plans for all in-per-
son volunteering and other opportunities fell 
apart. I tried to find anything I could in order 
to help the community during this hard time 
and when I came across this opportunity, I 
immediately signed up because as a son of 
two immigrant parents, my goal was to help 
out other immigrants or non-English speakers 
to help overcome their language barriers that 
makes it hard for some to do daily and mun-
dane activities. Also, to be able to help out 
others during a time like this through technol-
ogy is just amazing and I think it brings online 
volunteering and studies to another level.” 

While the outcome related to the iden-
tified problem was great, the larger impact 
was the connections and collaboration we 
made between our organizations. We all do 
very similar work and serve similar clients in 
our own areas of the state. We have shared 
resources, struggles, concerns, and over the 
past six months, we have used each other as 
sounding boards for new ideas and best prac-
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tices. We plan on continuing to meet monthly to touch base 
and see how each organization is growing and progressing. 
We feel staying connected will allow us to continue working 
to improve our organizations by maintaining the team we’ve 
built. We’re also looking to invite other CBLOs from across 
Virginia to join us.

Are you part of a CBLO and 
would like to join this team 
of leaders in advancing 
literacy initiatives? Contact 
Steven Reid at sreid@literacy-
forall.org.

Interested in learning more 
about the work of Team 
CBLO Remix? Check out their 
AE&L ReMix Team Challenge 
Showcase presentation and 
examples of resources that 
they have produced.

Steven Reid has been the 
Program Manager for the past 
six years for Literacy Volunteers 
Charlottesville/Albemarle, 
a community-based literacy 
organization serving students 
from around the world, located 
in Charlottesville, Virginia. Prior 
to this, Steven was the Adult 
Basic Education Coordinator, 
teaching high school equivalency 
preparation, English for Speakers 
of Other Languages (ESOL), and 
college transition for the Nashua 
Adult Learning Center in Nashua, 
New Hampshire. He was also 
College Transitions Mentor for 
the New Hampshire Department 
of Adult Education. However, 
the event that started his path 
in adult education was teaching 
English in Slovakia, where he 
developed a passion for English 
language acquisition by adult 
learners. He is a 2001 graduate 
of Texas State University in San 
Marcos, Texas.
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I was inspired by CBLO 

Remix - a cross-state 

group who tackled 
the issue of building 

diversity among 
volunteers and created 

models for others 
moving forward!

mailto:sreid%40literacyforall.org?subject=
mailto:sreid%40literacyforall.org?subject=
https://drive.google.com/drive/folders/1wsNV8aR2yilNIxgi8K7_ODKnwZo-Dj7q
https://drive.google.com/drive/folders/1wsNV8aR2yilNIxgi8K7_ODKnwZo-Dj7q
https://drive.google.com/drive/folders/1wsNV8aR2yilNIxgi8K7_ODKnwZo-Dj7q
https://drive.google.com/drive/folders/1wsNV8aR2yilNIxgi8K7_ODKnwZo-Dj7q
https://drive.google.com/drive/folders/1wsNV8aR2yilNIxgi8K7_ODKnwZo-Dj7q
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Strategies for Improving Student Retention
by Alonzo Ricks

Team Retention Remix

Team Members Project Summary

• Debbie Elliott, Cornerstone Learn-
ing Center, Campbell County Public
Schools

• Dr. Marie Shepherd, Portsmouth Pub-
lic Schools

• Karen Bynum, Portsmouth Public
Schools

• Tawana Ford, Isle of Wright County
Schools

• Ginger Hilleary, Piedmont Regional
Adult and Career Education Pro-
grams (PRACEP)

• Katie Irby, Southside Virginia Com-
munity College Adult Education

• Pat Johnson, Petersburg City Public
Schools

• Marisa Parker, Portsmouth Public
Schools, ISAEP, Adult Education

• Alonzo Ricks, Portsmouth Public
Schools, ISAEP

• Windell Roquemore, Richmond Pub-
lic Schools, ISAEP

• Robin Rose, Suffolk Public Schools,
The College & Career Academy at
Pruden

• Peer Coach: Megan Pugh, Thomas
Jefferson Adult Career Education at
Piedmont Virginia Community Col-
lege (TJACE@PVCC)

Learner retention is a problem for pro-
grams no matter the size. We can often 
get learners “in the door,” but keeping 
them is an issue programs regularly 
grapple with. The Retention Remix 
team created a comprehensive survey 
and sought feedback from the field 
looking for new and creative ideas. The 
survey will be available to programs 
who can use it to help determine and 
address issues.
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T eam Retention Remix is a cross-re-
gional team comprised of 12 
members from a variety of perspec-

tives—experienced teachers and program 
managers/coordinators representing adult 
education and Individual Student Alternative 
Education Plan (ISAEP) programs. We set out 
to identify ways to improve student retention 
and develop a resource tool for programs so 
that we are better suited to make sure that 
students finish up and not lose their focus to 
graduate.

As a team, it was important to us for our 
project to speak to both learner and program 
interests, concerns, and issues. Student reten-
tion issues include feeling disconnected from 
their program, lack of interest in pursuing 
goals or not knowing what their goals are, 
obstacles preventing students from reaching 
their goals, and social/emotional situations. 
Program retention issues that we identified 
consist of funding impacts, reaching Edu-
cational Functioning Level (EFL) gains, and 
graduation rates. We set out together to 
address these issues by working as a team 
and collaborating on strategies to keep stu-
dents engaged in the educational process and 
improve student retention in our programs.

How we decided to begin was to find 

ways through surveys sent out to different 
programs across the state to see what prob-
lems they might have been experiencing 
with their students. We met virtually at least 
once a month and together, we developed an 
electronic survey for distribution to adult edu-
cation and ISAEP programs across the state. 
We then began compiling the survey results 
in order to develop a resource document of 
suggested strategies for improving student 
retention.

Thanks to the project-based learning 
model, we engaged in sustained inquiry. We 
asked and answered questions to help us 
make meaning of and organize our project 
work.

• How does our project involve real-world
context?

 oRetention and commitment to attend
is reflected in all aspects of life (profes-
sional and personal).

• How will our project make an impact?

 oProvide strategies to assist programs in
retaining students.

 oDetermine whether the issues are
COVID-19 related or not.

• How will we incorporate digital literacy/
blended learning?

 oProvide a digital tool for programs to
utilize.

• How will we ensure quality of our project?

 oConduct a follow-up survey to see if the
resource tool is helpful to the various
programs.

The bulk of our time was spent developing 
a comprehensive survey instrument and get-
ting feedback on it. We went through several 
iterations of the survey in order to condense 
it down while still being able to get the most 
information out of it and determine what was 
working and what was not across the state.

As we did not receive as many responses 
to the survey that we would like, we hope to 
take feedback received from the AE&L ReMix 

As a team, it was 
important to us for 
our project to speak 
to both learner and 
program interests, 
concerns, and issues.
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Showcase attendees, revise the instrument, 
and collect more responses in order to inform 
our next steps.

From this experience with project-based 
learning, our team learned that we all were 
really in the same boat as far as keeping stu-
dents engaged and wanting to be a part of 
the programs with so much going on in the 
world and in their lives. We hope that other 
adult education programs and staff can take 
from our experience that you are not alone 
in your (sometimes) frustrations about enroll-
ment or even with people starting and not 
finishing your program(s). We hope that you 
will engage with us and complete our survey 
so that we can take the information given 
from programs across the state, compile and 
list the greatest areas of concern regarding 
retention, and fully implement a tool to help 
everyone keep students staying in our pro-
grams.

Take a look at Retention Remix’s survey. 
Provide them answers about your program or 
give them your feedback.

Alonzo Ricks has been an 
educator for the past 15 years 
with Portsmouth Public Schools. 
Throughout this time, he has 
worked at Churchland High 
School, New Directions Center, 
and I.C. Norcom High School. He 
is currently teaching business and 
ISAEP classes at I.C. Norcom High 
School. When he is not in the 
classroom, he can be found on 
the football field having recently 
been named head coach at 
Nansemond River High School.
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I was inspired by 
the survey. Kudos to 
the Retention Team!  
Understanding what the 

programs feel affects 
retention is important. 
I would love to see a 
survey that is learner 
focused.

https://www.surveymonkey.com/r/programretention
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by Dr. Barbara Brown

Team S.P.A.C.E. Matters

INCORPORATING WORKFORCE 
SKILLS IN GED® & ELA CLASSES

Team Members Project Summary

• Dr. Barbara Brown

• Autumn Bedwell

• Frances Ferebee

• Melissa Gates

• Pinkie Hall

• Patricia Jiles

• Dr. Adrianne Thomas

• Kathy Anderson

• Tonya Humphrey

• Leo Akujuobi

• Bettie Nickerson

• Cheryl Perkins

• Dr. Marion Wilkins

• Peer Coach: Ruth Vest

Three groups comprised of new & 
veteran instructors from Southside 
Programs for Adult Continuing 
Education were formed to develop 
lesson plans based on College & 
Career Readiness Standards related to 
workforce skills. The lessons developed 
focused on three topics: Digital Literacy, 
Financial Literacy, and Job Skills. 
Led by an instructional coach, each 
group created their lesson plans and 
presented to each other in order to 
evaluate their lessons using a rubric.

https://southsideadulted.org/
https://southsideadulted.org/
https://southsideadulted.org/
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T he AE&L Conference ReMix Chal-
lenge provided a great opportunity 
for Southside Programs for Adult 

Continuing Education (S.P.A.C.E.) to focus on 
integrating workforce skills into the GED® and 
English language arts (ELA) classrooms. The 
ReMix Challenge provided the opportunity 
for our instructors to create lesson plans using 
the workforce skills identified by the Vir-
ginia Department of Education (VDOE). Our 
instructors are tasked with providing instruc-
tion for learners that want to earn their GED® 

certificate, as well as providing instruction on 
workforce skills. 

It was determined that a professional 
learning community (PLC) would be the ideal 
format for the instructors to create lesson 
plans on some of the workforce skills and 
share the results with their peers. The ReMix 
Challenge concept presented several chal-
lenges. These challenges included identifying 
teams for the professional learning com-
munity (PLC), determining whether to meet 
virtually or in-person, and figuring out how 
the teams would present their lesson plans. 
The name selected for the team was S.P.A.C.E. 
Matters. The acronym S.P.A.C.E. represents the 
name of our regional program and what we 
do with our learners matters.

After viewing the 21st Century Workplace 
Readiness Skills for the Commonwealth devel-
oped by VDOE, it was determined that the 
three teams would consist of 2-3 instructors 
and an instructional coach. The instructional 
coaches were Cheryl Perkins, PIVA Coordina-
tor, and three veteran instructors—Dr. Marion 
Wilkins, Leo Akujuobi, and Bettie Nickerson. 
The instructional coaches also served as mem-
bers of the Planning Team for the project. The 
Planning Team began meeting in October to 
collaborate on the areas of focus, presenta-
tion format, and how often the teams would 
meet. It was determined that the areas of 
focus would be Digital Literacy, Financial Lit-
eracy, and Pre-Employment/Employment Skills 
and all would include Reading, Writing, and 
Mathematics. The lesson plans had to include 
the content area, College and Career Read-
iness (CCR) Standards, central skills of focus, 

technology/websites, vocabulary, materials, 
accommodations (if needed), instructional 
objectives, guided practice, and an assess-
ment. 

Each team was expected to present their 
results in a 50-minute virtual presentation 
during the month of March. The presenta-
tion had to demonstrate the incorporation 
of digital literacy and blended learning into 
a learner-center practice or work setting. The 
instructional teams consisted of new and vet-
eran instructors. Team One members were Dr. 
Adrainne Thomas and Patricia Jiles. Team Two 
members included Autumn Bedwell, Francis 
Ferebee, and Missy Gates. Team Three mem-
bers were Pinkie Hall and Tonya Humphrey.

The team leader met via Zoom with the 
teams and the program manager, Kathy 
Anderson, in November. Each team mem-
ber was given a book on the workforce skill 
selected for the group and a notebook that 
included the following: an introduction to the 
project, names and contact information for 
each team, the 21st Century Workplace Read-
iness Skills for the Commonwealth, articles on 
workforce skills from The Skills That Matter in 
Adult Education, copies of the CCR Standards 
in Literacy/Language Arts, Mathematics, and 
English Language Acquisition, sample lesson 
plans from The Skills that Matter in Adult 
Education, a lesson plan rubric, and resources. 
Teaching the Skills that Matter from LINCS was 
used as a guide for writing the lesson plan. 

Using the ReMix Challenge 
as a PLC allowed new and 
veteran teachers to interact 
as well as present in a virtual 
format to their peers.

https://www.doe.virginia.gov/instruction/career_technical/workplace_readiness/index.shtml
https://www.doe.virginia.gov/instruction/career_technical/workplace_readiness/index.shtml
https://www.doe.virginia.gov/instruction/career_technical/workplace_readiness/index.shtml
https://www.doe.virginia.gov/instruction/career_technical/workplace_readiness/index.shtml
https://lincs.ed.gov/state-resources/federal-initiatives/teaching-skills-matter-adult-education/workforce-preparation
https://lincs.ed.gov/state-resources/federal-initiatives/teaching-skills-matter-adult-education/workforce-preparation
https://lincs.ed.gov/state-resources/federal-initiatives/teaching-skills-matter-adult-education/workforce-preparation
https://lincs.ed.gov/publications/pdf/CCRStandardsAdultEd.pdf
https://lincs.ed.gov/professional-development/resource-collections/profile-776
https://lincs.ed.gov/state-resources/federal-initiatives/college-career-readiness/math
https://lincs.ed.gov/publications/pdf/elp-standards-adult-ed.pdf
https://lincs.ed.gov/state-resources/federal-initiatives/teaching-skills-matter-adult-education/workforce-preparation


p.24 PROGRESS June 2021

Team One presented a PowerPoint and 
lesson plan on “Finding a Job Online.” Their 
lesson plan included the steps students 
needed to follow to apply for a job online 
and an online assessment to determine if the 
student followed the steps correctly. The team 
utilized Jobs.Virginia.Gov as a major com-
ponent of their lesson plan. The lesson also 
included a Career Cluster Survey and focused 
on the following skills: critical thinking, 
problem-solving, reading, writing, making 
inferences, summarizing, and identifying the 
main idea and supporting details.

1

2 Team Two presented a lesson plan on 
Financial Literacy—“Completing a W2 Form.” 
As an introduction, the team used a Kahoot 
activity on tax trivia. They also used a You-
Tube video to assist students. The students 
would be required to complete a W2 form. 
An online assessment was incorporated so 
that the instructor could determine if the 
students had mastered the skill of complet-
ing the W2 form.

TEAM

TEAM

http://jobs.virginia.gov/
https://valrc.org/learning/techtools/kahoot.html
https://www.youtube.com/watch?v=XrA_i2a8uvY
https://www.youtube.com/watch?v=XrA_i2a8uvY
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Team Three developed a lesson plan on 
“Analyzing Job Postings Online”. As an 
introduction, this team used a Venn diagram 
to get the students thinking about how they 
found jobs in the past and in the present.3

The teams also incorporated a Kahoot and Mentimeter activities in their presentations.

TEAM

https://valrc.org/learning/techtools/kahoot.html
https://www.mentimeter.com/


p.26 PROGRESS June 2021

Team Three stressed the importance of incorporating online programs such as Essential 
Education’s Work Essentials. This program provides a wealth of lessons on finding jobs online, 
guided practice exercises, and assessments. It includes links to resources, the Occupational Out-
look Handbook, a transcript of the lessons, and job sites.

During the virtual meetings, the teams 
that were not presenting used the lesson plan 
rubric to comment on the team presenting. 
The feedback was very helpful in assisting the 
teams if corrections or additional information 
was needed in the lesson plan. The teams 
gained valuable experience presenting virtu-
ally to their peers. One team was selected to 
present their lesson plan during the ReMix 
Challenge Showcase.

The teams learned to overcome several 
challenges. Since most of the instructors met 
virtually with their students, it was difficult 
scheduling times to meet on the project. The 
team members were also tasked with finding 
resources to incorporate into their plans. The 
plans also had to adhere to the lesson plan 
rubric. Each team had to submit their plan 
to the Team Leader five days prior to their 
presentation for review. After reviewing the 

lesson plan and making revisions if needed, 
the plan was emailed to the other teams prior 
to the team’s presentation. 

There are lessons to be learned from this 
project. As adult educators, we can adapt 
to almost any situation. Meeting virtually 
proved a challenge, but the teams were able 
to overcome this challenge. Using the ReMix 
Challenge as a PLC allowed new and veteran 
teachers to interact as well as present in a vir-
tual format to their peers. The teams also had 
to use a blended learning approach to the 
project. Too often when incorporating work-
force skills in the classroom our ELA students 
are omitted. One team had an ELA instructor 
as a member. The teams also presented their 
projects during our in-person staff meeting in 
May. One team gained valuable experience 
when they presented at the state conference 
in April.
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Since we were only able to target three 
of the workforce skills, a PLC will be utilized 
in the fall utilizing three different workforce 
skills. The teams will be comprised of an 
instructional coach and 2-3 team members 
made up of new, veteran, and ELA instructors. 
They will have the option of meeting virtually 
and/or in person. In addition to presenting 
their plans to their peers, they will also pres-
ent their lesson plans during our winter staff 
meeting.

To learn more about the work accom-
plished by the S.P.A.C.E Matters team, take a 
look at their showcase presentation and sup-
portive resources.

Barbara H. Brown, Ed.D., is the 
Regional Specialist for Southside 
Programs for Adult Continuing 
Education (Region 19). Dr. Brown 
is a retired educator with over 
40 years in public education. She 
has worked as a special education 
teacher, Gifted Coordinator, 
504 Coordinator, Educational 
Diagnostician, and adult education 
instructor. She has over 30 years’ 
experience in adult education.
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https://drive.google.com/drive/folders/1r0GkA2QhyfhHkyLBNTANENGDF7atzlHx
https://drive.google.com/drive/folders/1r0GkA2QhyfhHkyLBNTANENGDF7atzlHx
https://drive.google.com/drive/folders/1r0GkA2QhyfhHkyLBNTANENGDF7atzlHx
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The project-based learning (PBL) approach was really helpful 
in setting some concrete goals and stopping to evaluate along 
the way. Projects never go according to plan so having the time 
to think through and pivot when needed was essential. 

Science-Based Stories & Hands-On 
Experiments to Engage Families & 

Advance Literacy Skills 
by Vici Garber & Vicky Routson

Team Members Project Summary

• Vici Garber

• Debi Fitzgerald

• Peer Coach: Vicky Routson, Loudoun
County Public School Adult
education

The SHINE Super Scientist Literacy team 
from Region 6 tackled two major issues. 
The first, creating a family literacy 
curriculum that would engage both 
kids and parents with fun but mean-
ingful content. The second, finding and 
establishing a working relationship 
with an elementary school partner for 
the program. With the added compli-
cations caused by COVID-19, the team 
navigated to find solutions to these 
challenges.

Team SHINE: Super Scientist Family Literacy 

https://www.shineadulted.org/
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I n this article, we present “A Tale of Two 
Vics”. Vici Garber describes her per-
spective of the AE&L Conference ReMix 

Team Challenge as the team leader while 
Vicky Routson gives her view from the eyes of 
a peer coach.

Vici’s Point of View: The seeds of the SHINE 
Super Scientist Family Literacy program were 
first planted in 2019 when Katy Parrish, our 
Program Manager, wanted a family literacy 
program started for Region 6. Katy assigned 
the project to me, the Regional Specialist and 
Debi Fitzgerald, the English language arts 
(ELA) instructor at Building Blocks. The project 
was to be in partnership with a local elemen-
tary school in Waynesboro that was located 
next to Building Blocks. They would provide 
the cafeteria, snacks, an instructor to help cre-
ate the curriculum and co-teach with Debi, and 
recruitment assistance. 

After a request for training in November 
2019, Katy, Debi and I went to Kentucky to 
gather knowledge at the National Center for 
Families Learning (NCFL) Conference. Armed 
with new information and more resources 
than we imagined, Debi and I embarked 
on narrowing down our scope. Katy’s main 
requirement was that the family literacy pro-
gram include interactive activities like those 
included in our Logistics PluggedInVA cohort. 
With that in mind, we chose the umbrella 
topic of science. We chose topics for 24 lessons 
for a 12-week, twice-a-week program that 
included Geology, Chemistry, Astronomy, and 
Botany. Our template for each lesson would 
include an ice-breaker, vocabulary, video clips, 
a movement exercise, reading a book, topic 
instruction, and the hands-on experiment. 
With the overwhelming amount of resources 
and after going down many “rabbit holes” 
(Debi’s favorite term), we found our go-to 
sites and preferred materials. 

Debi and I joined the AE&L ReMix and 
Vicky Routson joined our team!  She brought 
with her knowledge of the K-5 classroom and 
a fresh perspective. Our program was set  to 
run from March–April, 2021. 

Vicky’s Point of View: I joined the group as a 

peer coach mid-way through the project. Vici 
and Debi already had a clear vision for the 
program and the parameters under  which it 
needed to run. They had researched, come up 
with materials and had the framework all set. 
The challenge in front of them when I joined 
the group was how to engage with a new 
partner and stakeholder in order to garner 
interest and obtain enough enrollment to run 
the program. 

Although they had partnered with an ele-
mentary school, there seemed to be a lack of 
communication. While there was initial excite-
ment about the program, with COVID-19 and 
all of the changes the school faced, the family 
literacy program didn’t seem to be a priority. 
The teacher that first signed on to be part of 
the program and be the liaison for the school 
also unfortunately backed out of the role. 

During our first team meeting, we talked 
about ways to engage the school community 
and different contact points at the school that 
might be able to help get information into 
the right hands. There were some stumbling 
blocks along the way, again with COVID-19 
restrictions making it more difficult, but even-
tually this led to a renewed commitment from 
the principal and another teacher from the 
school who took interest in joining the group. 

Vici’s Point of View:  For me, the biggest les-
son was that working with the K-12 is nothing 
like working with a business partner. Though 
I have a lot of experience creating programs 
and solid partnerships, K-12 required a differ-
ent approach. Debi and I had to learn to revert 
our focus from what was supposed to happen 
to just that which we had control over. We also 
realized that it would have been better to pick 
a more specific subject and look for the mate-
rials. We spent too much time sorting through 
resources and picking things that caught our 
attention and then trying to create around 
that one activity or lesson. Reflection also 
made me consider new recruitment ideas, such 
as a kick-off orientation to spur interest with 
RSVP invitations sent to current and previous 
adult education learners. We can also create 
more videos that can be put on the Facebook 
page, website, and shared with partners. 

https://www.shineadulted.org/buildingblocks
https://conference.familieslearning.org/
https://conference.familieslearning.org/
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Lastly, we learned the value of having a peer 
with an outside perspective. What a great 
resource and much appreciated.  

Vicky’s Point of View: Our team had to get 
creative with recruitment in the digital world, 
something that none of us had done before. 
We also had to really learn about the elemen-
tary school and how they communicated with 
parents. We looked at their website, brain-
stormed about possible contacts at the school, 
and started reaching out to school staff who 
might be informed and interested in helping 
recruit for a family literacy program aimed at 
helping both students and parents. Vici and 
Debi created materials, including a promo-
tional video, that were eventually added to 
the school website as part of the recruitment 
process. 

Forming relationships takes time, so the 
process wasn’t always smooth or easy. There 
were hiccups along the way, but through it all 
the team was able to pivot, adjust the plan, 
and keep pushing forward. 

Vici’s Point of View: Other adult education 
programs may want to consider investing in 
training opportunities when requesting staff 
to create something outside of their wheel-
house. We would not have created such a 
quality program if not for Katy allowing us to 
go to the NCFL conference. She also allowed 
us the time to do research and dig into the 
materials. Also, have a Plan B for if and when 
something doesn’t work out with partners. 
Being prepared to cover all responsibilities can 
certainly help with morale and keeping the 
ball rolling. 

Vicky’s Point of View: The project-based learn-
ing (PBL) approach was really helpful in setting 
some concrete goals and stopping to evaluate 
along the way. Projects never go according to 
plan so having the time to think through and 
pivot when needed was essential. 

Creating a new program and engaging a 
new community partner was a huge undertak-
ing. Using the PBL model allowed our team 
to stay on track as we worked through mile-
stones. The communication between the team 
was great, as everyone took on roles they 

felt comfortable doing and came together 
to debrief and collaborate on next steps. I 
especially enjoyed how organized the process 
was and think that is a huge benefit of a PBL 
approach. 

Vici’s Point of View: Our plan is to run the 
program in 2021/22. We now have an elemen-
tary teacher who has confirmed her interest 
and will participate in the program. With her 
inside the K-5 system and her connections to 
the families, we are sure to have a better expe-
rience. As the state continues to lift COVID-19 
restrictions, our hope is to have the ability to 
meet in person. That will allow Debi and the 
K-5 teacher to enjoy the experiments in the
elementary school cafeteria, and we will also
get more books into the hands of the partici-
pants. With everything opening again, this will
also allow for in-person recruitment oppor-
tunities, which work much better for us than
virtual recruitment.  We are sure to present
our success at one of our conferences in the
future.

Gain some more insight into this project 
and see the great resources that were 
curated to create literacy lessons for families 
by taking a look at the Team SHINE: Super 
Scientists Family Literacy Program’s showcase 
presentation. Or, watch the commercial the 
team created to explain their program.

https://drive.google.com/file/d/1APxk0-oI4mIqe_9n0sRCzpSFMwuu0ZqP/view
https://drive.google.com/file/d/1APxk0-oI4mIqe_9n0sRCzpSFMwuu0ZqP/view
https://drive.google.com/file/d/1APxk0-oI4mIqe_9n0sRCzpSFMwuu0ZqP/view
https://www.youtube.com/watch?v=ebu1oxjbsdM
https://www.youtube.com/watch?v=ebu1oxjbsdM
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Vici Garber is the Region 
6 Regional Specialist and 
PluggedInVA Coordinator. 
She started her career in 
adult education in 2001 
with a focus on employment 
services. She has previously 
worked as an independent 
GED® tutor, an employment 
specialist, and an ESOL 
instructor. Through the 
Shenandoah Initiative for 
Adult Education (SHINE), she 
has served as an instructor 
for GED® classes, Job 
Readiness, and PluggedInVA. 
She has created successful 
programs that run at Middle 
River Regional Jail and 
Shenandoah Valley Social 
Services. Vici was the 2018 
recipient of the VAACE 
Teacher of the Year award. 

Vicky Routson is an English 
language (EL) instructor 
with more than 15 years 
of experience in adult 
education. She has taught all 
levels from Low-Literacy to 
Advanced including multi-
level classes with a focus on 
implementing the CCR & 
ELP standards. Since moving 
to Virginia, she has been 
working for the Loudoun 
County Public School Adult 
Education department 
as both an EL instructor 
and office administrator 
alongside the lead teacher to 
ensure that adult education 
teachers get the support that 
they need to create quality, 
standards-based lessons. 
She received her bachelor’s 
degree as well as her adult 
education teaching credential 
at California State University 
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Debi Fitzgerald teaching an online family literacy lesson on robots for Engineering Week.
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Team Members Project Summary

• Trista Mason

• Danielle Van Vlack

• Mary Mikulski

• Meaghan Rustia

• Peer Coach: Millicent Tyler,
Chesapeake Public Schools Adult &
Continuing Education

What is a Multi-Tiered System of Sup-
port and why do we need one for 
our learners? Our project consisted of 
designing, building, and implementing 
a Multi-Tiered System of Support for 
our Fairfax County adult learners in a 
virtual setting.

Where we started…

F airfax County Adult High School 
(FCAHS), the only adult high school 
in the state of Virginia and one of 

only a handful in the country, offers two 
pathways to a credential. The first is the 
diploma program which models K-12 best 
practices and earning a traditional diploma. 
The second is the high school equivalency 
(HSE) pathway where if someone needs 
more than eight credits to graduate from 
a traditional program, they are diverted 
to the HSE pathway. Three years ago, our 
school and programs were restructured and 

we have been building (or rebuilding) the HSE 
pathway since that time. We have been work-
ing on our program and instructional design 
while building an amazing staff of profession-
als to elevate our program and our students’ 
success. Nearing the end of the 2019-2020 
school year (pre-pandemic), we finally were in 
a place where we could dig deep into our pro-
gram and really evaluate what was working 
and what was not. Then COVID-19 hit and we 
didn’t finish our school year in person. There 
was no end of the year CASAS and GED® test-
ing and our very robust program, which had 

Team Fairfax HSE Pathway

by Trista Mason
 Multi-Tiered System of Support 

2020 Style

https://www.fcps.edu/academics/adult-education-academics/fairfax-county-adult-high-school
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grown exponentially over the past two school 
years, had a dramatic drop in enrollment for 
the fall semester as the pandemic took over 
our daily lives and brought such uncertainty 
to our learners.

In figuring out how to deal with our new 
reality, our first focus was on instruction. 
We knew we needed a way to make class 
time, which was now virtual, impactful. Our 
diploma side has an embedded Multi-Tiered 
System of Support (MTSS) that guides staff 
work and interventions. It has very specific 
features and components that help the 
Student Services Team support all diploma 
students on a tiered scale. Unfortunately, 
the HSE pathway is not a part of the MTSS at 
FCAHS for a variety of reasons and factors. We 
knew as a professional learning community 
(PLC) that we needed an MTSS system of our 
own but didn’t know where to start or how 
to make it work in an adult education setting. 
This is our journey in developing a Multi-

Tiered System of Support for Fairfax County’s 
HSE program. We hope by sharing our suc-
cesses and challenges along the way, we can 
help guide other programs through a similar 
process. 

 Our team consisted of myself, Trista 
Mason, Administrator of the HSE Pathway; 
Meghean Rustia, Instructional Specialist; 
Danielle Van Vlack, Assessment Specialist; and 
Mary Mikulski, Resource Teacher. As a collab-
orative learning team (CLT), we decided that 
we would need a three-prong approach to 

Multi-Tiered System of Support

Our Multi-Tiered System of Support focused 
primarily in SY20-21 on delivering quality Tier 
1 and Tier 2 interventions to HSE pathway 
students. 

• Tier 1 support is actions that we take for all
students at all levels in all classes.

• Tier 2 is targeted interventions supported
by DATA.

Working on this 
project was very 
powerful for our 
team. It helped 
us to look at our 
program with a 
fresh perspective, 
improve our 
instructional 
delivery and design 
for our specific 
learners, and gave 
us a focus during 
a very challenging 
and truthfully 
difficult school year.
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What did this look like? 

• Creation of a database that can securely
house learner information, testing informa-
tion, and attendance tracking.

• Creation of a referral form for teachers to
refer students about whom they are con-
cerned.

• Track attendance, GED® Ready scores,
CASAS testing, and record in MTSS data-
base for data-driven instruction, outreach,
and retention efforts.

• Weekly CLT meetings to look at data and
make informed decisions about the pro-
gram or individual learners in real time.

• Meet bi-weekly with resource teachers to
align instruction between day and evening
programming.

• Hiring of a resource teacher for evening
program in mathematics.

• Hiring of a Career Coach.

• Provide Vertical Articulation professional
development for staff and establish collab-
orative learning team(s).

Where do we go from here? 

Working on this project was very power-
ful for our team. It helped us to look at our 
program with a fresh perspective, improve 
our instructional delivery and design for our 
specific learners, and gave us a focus during a 
very challenging and truthfully difficult school 
year. As we are moving forward, our Assess-
ment Specialist has accepted a promotion 
outside of our district and we are currently 
looking for someone for this critical position. 
As a program, we decided that literacy will be 
our focus across the levels next year and two 
of our resource teachers are putting together 
a pacing guide for us to use in the fall. This 
will guide our work next year as we imple-
ment our Tier 3 interventions and the next 
phase of our MTSS journey. 

Learn more about Team Fairfax HSE Path-
way’s strategy and see the questions that 
guided their AE&L Conference ReMix Team 
Challenge project.

What is MTSS?

Video from the Massachusetts 
Department of Education, What 
is MTSS?

What is Multi-Tiered System 
of Support? A Comprehensive 
Guide to MTSS

Trista Houghton Mason, M.A., 
M.Ed., is a lifelong resident of
Virginia and a product of Fairfax
County Public Schools K-12.
She is currently the Assistant
Administrator at Fairfax County
Adult High School in Springfield,
Virginia primarily overseeing
the High School Equivalency
Grants Program as well as
serving as Assistant Principal
for the school as a whole. Her
instructional experience spans
Pre-K to postsecondary and she has
leadership experience in managing
departments, pathways, and
programs both inside FCPS and
out. She also serves as an adjunct
professor at Northern Virginia
Community College in Alexandria,
Virginia.

https://drive.google.com/file/d/1tE-LCTHE4EI4qmIe5T6N7Lyt0QKY0CUJ/view
https://drive.google.com/file/d/1tE-LCTHE4EI4qmIe5T6N7Lyt0QKY0CUJ/view
https://drive.google.com/file/d/1tE-LCTHE4EI4qmIe5T6N7Lyt0QKY0CUJ/view
https://www.youtube.com/watch?v=18Wj_5ctHKo
https://www.youtube.com/watch?v=18Wj_5ctHKo
https://www.youtube.com/watch?v=18Wj_5ctHKo
https://www.panoramaed.com/what-is-multi-tiered-system-of-support-mtss-rti
https://www.panoramaed.com/what-is-multi-tiered-system-of-support-mtss-rti
https://www.panoramaed.com/what-is-multi-tiered-system-of-support-mtss-rti
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Team Registration Remix

How Can Registration & 
Intake Processes be Streamlined 
in an Equitable Manner? 
by Jasmine Galloway

Team Members Project Summary

• Jasmine Galloway, Portsmouth Public
Schools Adult and Continuing Educa-
tion Program

• Eileen Rakshys, Prince William
County Schools

• Donna Motsek, Prince William
County Schools

• Melissa Rea, Literacy Council of
Northern Virginia

• Eugene Mensah, Prince William
County Schools

• Peer Coach: Bill Creighton, Virginia
Department of Corrections

Team Registration Remix analyzed 
how different localities in the state 
of Virginia conducted their registra-
tion process during a pandemic and 
developed strategies to improve the 
intake process. During this pandemic, 
many localities have had a variety of 
new challenges, and as a result, stu-
dent enrollment became inconsistent. 
To help us identify areas that can be 
improved in the registration process, 
our team created a survey that was 
completed by 20 different Virginia 
localities. Our project presents the 
findings from our research along with 
suggested next steps to improve the 
intake process for adult education in 
Virginia.
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I n March 2020, the world was forever 
changed by COVID-19 and its impact 
on people’s lives. “The unemployment 

rate increased by 0.9 percentage point to 4.4 
percent. This is the largest over-the-month 
increase in the rate since January 1975, when 
the increase was also 0.9 percentage point. 
The number of unemployed persons’ rose by 
1.4 million to 7.1 million in March” (Bureau 
of Labor Statistics, 2020, p. 2). With so many 
people out of work for various reasons during 
the pandemic, educators have been tasked 
with providing equitable instruction to their 
students whose households may have been 
affected by unemployment. Many of these 
learners are parents who found it difficult to 
balance work and the demands of monitoring 
their school-aged children virtually attend-
ing school. Others lost their job because they 
lacked childcare. During these unprecedented 
times, it was imperative to keep adult and 
continuing education programs open and 
running to provide resources to the affected 
population. Our team asked ourselves, “Where 
do we begin”?  We decided that we wanted 
to identify how different localities in Vir-
ginia conducted their new/returning student 

registration process during a pandemic. To 
analyze this problem, we had to determine 
how registration and intake processes could 
be streamlined to make them accessible to 
all adult student populations and programs 
across Virginia.  

Many localities have faced a variety of 
new challenges during this pandemic, which 
has resulted in student enrollment becoming 
inconsistent or worse, declining. In order to 
develop a series of solutions to address this 
problem, Team Registration Remix with distri-
bution assistance from Virginia Adult Learning 
Resource Center staff, first collected data 
using a survey to address this issue**. 

The next step of our journey was to meet 
bi-weekly at a specific time using a virtual 
platform beginning in October 2020. We 
discussed and voted on intended outcomes to 
improve virtual registration based on program 
location: rural, urban, or suburban. The best 
way to complete a large task with a group 
is to divide and conquer—and that’s exactly 
what we did!  Our peer coach, William (Bill) 
Creighton, was instrumental in providing 
guidance to use the milestones provided by 
AE&L to set goals/objectives and remain on a 
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timeline. “Teamwork makes the dream work!” 
Everyone in our group had an equal voice in 
the decision-making process of setting the 
objectives for our project.

Objectives: 

• Use existing registration and intake pro-
cesses as a basis to create a common and
accessible system.

• Survey programs and use challenges facing
them to inform registration and intake sys-
tem solutions.

• Adapt current Adult Student Profile Docu-
ment (ASPD) to make it online accessible to
meet stakeholder needs.

• Present the data analysis at the AE&L ReMix
Conference so that other programs can
adapt their registration and intake needs.

As we continued our process of
collaboration, we used the Buick Institute 
for Education PBLWorks’s Gold Standard 
Essential Project Design Elements and the 
Question Formulation Technique to guide our 
survey questions regarding the intake process 
for various adult education programs.  We 
wanted to gain insight from adult education 
leaders about their intake process and 
concerns as well as their feedback on how to 
effectively streamline registration. We were 
able to receive feedback from 20 different 
localities across Virginia. We reviewed their 
responses and ascertained where the areas 
of concern lie that affect their intake process. 
Overall, the data from the survey showed 
concerns in the areas of transportation, access 
to technology, childcare, cost, staffing, and 
language limitations.

Upon reflection of this project experience, 
we can conclude that education nationwide 
has gone virtual and many adult programs 
have needed to adapt to in-person and hybrid 
registration and intake systems in order to 
meet the needs of students and community 
partnerships. Creating an online registration 
process that is efficient, secure, and accessi-
ble is essential to being able to serve diverse 
populations of adult learners. Moreover, when 
trying to strategically identify and analyze 
problems using project-based learning, goal 
setting is a must. As we look to the future, the 
next steps for Team Registration Remix’s proj-
ect would be the continuation of data analysis 
from various localities and identifying strate-
gies on how to improve registration processes 
based on this expanded collection of data. 
We welcome and invite more programs to get 
involved and join us.

Learn more about Team Registration 
Remix’s project process, research, analysis, 
and next steps from their AE&L Conference 
ReMix Team Challenge Showcase dynamic 
presentation.

Reference:

Bureau of Labor Statistics (2020, March). The 
Employment Situation—March 2020. 
https://www.bls.gov/news.release/archives/
empsit_04032020.pdf

Jasmine Galloway is a native 
of Wilmington, North Carolina 
with 11 years of experience in 
education. She is a proud graduate 
of North Carolina Agricultural 
and Technical University with a 
B.A. in music, University of North 
Carolina Greensboro with a B.S. 
in elementary education, and Old 
Dominion University with an M.S. 
Ed. in educational leadership. She 
currently is the Site Manager for 
Portsmouth Public Schools Adult 
and Continuing Education Program.

Our peer coach, William (Bill) 
Creighton, was instrumental 
in providing guidance to use 
the milestones provided by 
AE&L to set goals/objectives 
and remain on a timeline.

https://drive.google.com/file/d/1R4gzdTf22ZIGp0dzHNm9GJMvDfsY6wa7/view
https://drive.google.com/file/d/1R4gzdTf22ZIGp0dzHNm9GJMvDfsY6wa7/view
https://drive.google.com/file/d/1R4gzdTf22ZIGp0dzHNm9GJMvDfsY6wa7/view
https://www.pblworks.org/what-is-pbl/gold-standard-project-design
https://www.pblworks.org/what-is-pbl/gold-standard-project-design
https://www.pblworks.org/what-is-pbl/gold-standard-project-design
https://rightquestion.org/what-is-the-qft/
https://www.bls.gov/news.release/archives/empsit_04032020.pdf
https://www.bls.gov/news.release/archives/empsit_04032020.pdf
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Data
**Data collected from a statewide survey of adult education programs in Virginia. 
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by Natalie Detert

Making Festival 
of Cultures a 
Virtual Event The 

Tea
AE&L ReMix 
m Challenge 

provided us the 
perfect structure 

to help us meet the 
challenge and stay 
true to the heart of 

the Festival.

Team Members Project Summary

• Natalie Detert

• Becky Payton

• Carol Coffey

• Debbie Tuler

• Heidi Gordon

• Peer Coach: Michelle Ford, Virginia
Department of Corrections

For 16 years, TJACE@PVCC has coor-
dinated the Charlottesville Festival of 
Cultures, an in-person celebration of 
the cultural diversity of their commu-
nity to build bridges and showcase 
the contributions of their students. In 
2021, the pandemic challenged them to 
go virtual and completely rethink the 
mission and design of the Festival. Their 
project addressed how to use Project 
Based Learning to engage their plan-
ning team, instructors, and students 
to produce a completely new design, 
refocused on student and community 
learning and engagement.

Team TJACE@PVCC

https://www.pvcc.edu/tjace
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F or 16 years, the mission of the Charlot-
tesville Festival of Cultures has remained 
steadfast: to cultivate unity within our 

diversity by building bridges of understanding 
and respect. The Festival grew out of a desire 
at Thomas Jefferson Adult & Career Educa-
tion at Piedmont Virginia Community College 
(TJACE@PVCC) to offer our students, particu-
larly our immigrant and refugee students, a 
platform in the community to highlight their 
contributions. Each year on a Saturday in May, 
the Festival took place in a city park, offering 
performances, food, artisans, activities, and 
cultural exhibits—and growing to an atten-
dance of about 3,000 by 2019.

The COVID-19 pandemic shut down the Fes-
tival of Cultures in 2020, leaving a hole in the 
community and depriving TJACE of its signa-
ture event. Despite the uncertainty ahead, we 
formed a planning team in that fall to explore 
the possibility of offering a virtual event, a 

daunting task that took us out of our comfort 
zone and into brand new territory. From the 
beginning, our goal was to return to our roots 
by keeping the focus on our students and our 
educational mission. The AE&L ReMix Team 
Challenge provided us the perfect structure to 
help us meet the challenge and stay true to 
the heart of the Festival.

Once we had the TJACE planning team in 
place and committed to AE&L’s project-based 
learning milestones, we gathered key stake-
holders and partners which included the 
TJACE instructors and students for content 
creation, PVCC IT for website design and 
creation, PVCC Marketing and Media Rela-
tions for promotion, and key volunteers both 
longstanding and new. Most importantly, we 
used focus groups and surveys to engage our 
students in the creation of a virtual festival, 
asking them what a virtual festival might look 
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like, what components were essential from 
their viewpoint, and what theme resonated 
with them. 

As a result, our theme became Many Cul-
tures, Many Gifts, One Home and we created 
a virtual Festival of Cultures with three com-
ponents. First, we offered a handful of “Live 
Events” via Zoom that would allow partici-
pants to engage in a cultural topic or activity 
along with others. Second, we organized 
Community Collaborations to connect key 
community partners and organizations, many 
with an enduring relationship with the Festi-
val, to our students and residents. Finally, we 
engaged our students in the creation of Cul-
tural Exhibits. 

Cultural Exhibits have always been the 
heart of the Festival. In order to successfully 
go virtual, the creation of exhibits depended 
on the engagement of our instructors and 
students in a project-based design process 
of their own. First and foremost, we knew 
we had to meet students where they were, 
recognizing they were stretched thin by the 
pandemic and consequently resource chal-
lenged. Since their language and computer 
skills varied greatly, they requested additional 
support outside the classroom from their 
instructors as well as from a key volunteer 
with video editing experience, taking great 
pride in their work and wanting to put their 
best foot forward.

We visited classrooms and began the 
project-based design process by asking, 
“What does Culture/culture mean to you?” 
and “What is an important piece of your 
culture you would like to share?” We 
offered examples of flexible formats such as 
videos, slide presentations with or without 
narration, and photos with text, ranging from 
a few sentences to multi-paragraph essays. 
Participation was voluntary, but our goal was 
to offer the support and flexibility to ensure 
that anyone with an interest could submit 
an exhibit while also meeting educational 
objectives in the development of language 
and technology skills.

As a result, the Charlottesville Festival of 
Cultures went virtual in 2021 and set a new 

benchmark. TJACE instructors and students 
and the Charlottesville community accepted 
the challenge and exceeded our expectations. 
We offered 50+ student Cultural Exhibits and 
20+ Community Collaborations and “Live 
Events.” 30+ countries were represented and 
participants explained that the format offered 
them a surprisingly intimate individual con-
nection to students.

The TJACE Team learned that a virtual 
festival does resonate with well with some 
of our students, community partners, and 
participants. It meets our educational objec-
tives and engages students in project-based 
learning. Of course, the community misses an 
in-person event and the “Live Event” atten-
dance was lower than anticipated due to 
Zoom fatigue late in the academic year, spring 
weather, and the easing of pandemic restric-
tions. However, we are adopting a long-term 
mindset, convinced that a virtual component 
to the Charlottesville Festival of Cultures will 
be modified but is here to stay. We built a 
website with staying power, a foundation on 
which to build. Student Cultural Exhibits are 
now part of a permanent collection that can 
be expanded in the future and used for edu-
cational and promotional purposes, true to 
the mission of the Festival since its inception. 

Take a look for yourself at the cultural 
exhibits, community collaborations, and live 
events on the 2021 Festival of Cultures Char-
lottesville website.

Natalie Detert is currently an 
instructor at TJACE@PVCC 
where she teaches the core 
skills component of 4Work and 
coordinates the Charlottesville 
Festival of Cultures. She has been 
an educator in a variety of roles 
for thirty years and has taught 
both high school students and 
undergraduates as well as having 
worked as a high school principal 
and an administrator in both higher 
education and the nonprofit sector. 
Natalie specializes in curriculum and 
teacher development and remains 
committed to advising students 
on college admissions in addition 
to tutoring students in academic 
reading and writing and English 
language learning.

https://sites.google.com/email.vccs.edu/festival-of-cultures/home/live-events
https://sites.google.com/email.vccs.edu/festival-of-cultures/home/live-events
https://www.pvcc.edu/tjace
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Participant making baklava during a 
Charlottesville Festival of Cultures “Live 
Event,” a Cooking Demonstration with Khadija 
Hemmati of Khadija’s Kitchen, presented by 
the International Rescue Committee (IRC).

I expect no less 
from this 

amazing team
.  You

 are a
n 

inspiration
!  I ca

nnot wait to
 

hear ab
out th

e outc
omes!

I was inspired by the Festival

of Cultures and having the 

whole community come 

together with student created

materials! 
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Team Reach Out

New Marketing Strategies to 
Access Vulnerable Populations

by Geri Hayden

I found that by conducting 
a Google search on “GED®

programs in my area” that 
it took some time to find 
what I was looking for. 
Based on this, I established 
that we, as adult education 
leaders, need to look at 
how to better market our 
programs for learners who 
are unfamiliar with adult 
education services. 

Team Members Project Summary

• Geri Hayden, Virginia Department of
Corrections

• Peer Coach: Michelle Ford, Virginia
Department of Corrections

2020 was a challenging year that forced 
adult education to rethink and revamp 
practices, including how to reach 
vulnerable populations. Team Reach 
Out looked at important considerations 
to keep in mind when trying to reach 
vulnerable populations within adult 
education by providing an overview of 
a specific marketing initiative within 
the correctional education context 
and by looking at marketing strategies 
from across the adult education field in 
Virginia.
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R eaching out to our target learners 
is an essential part of adult basic 
education. This past year, 2020, was 

a challenging one that forced adult educa-
tion to rethink and revamp practices. As the 
“Reach Out” team, our challenge was to think 
about how to conduct effective outreach 
to the adult learner populations in order to 
market our programs and services to new 
learners and to retain our current ones. To 
better understand this challenge, we looked 
at several areas—our target demographics; 
program options such as in-person, online, 
group instruction, and one-to-one tutoring 
instruction; and the most effective marketing 
and retention strategies for adult education. 
The populations that we decided to focus our 
project on were those in rural areas having 
sparse internet services, returning citizens 
(previously incarcerated) with low literacy, 
older adults, non-English or limited English 
speakers, and those who have none or limited 
experience with technology. For the mar-
keting and retention strategies, we had the 
plan to put together a survey to send out to 
the Virginia adult education field to get an 
idea of what strategies programs have tried 
and found to be successful at reaching out 
to potential and current learners, especially 
those who belong to the identified vulnerable 
populations. We recognized that adult educa-
tion programs vary on numerous factors that 
impact how to “reach out” to these vulnera-
ble populations. We also acknowledged that 
our demographics, technology, transportation 
needs, instructors’ training needs, and market-
ing and retention strategies are impacted by 
funding and other resources.

The Reach Out team met virtually several 
times, beginning in January, to set up the 
framework of this project. Our first goal was 
to identify vulnerable populations. The origi-
nal team consisted of four members. Although 
the team was unable to continue working on 
the project, I felt it was important to continue 
conversation and encourage continued work 
to meet the original goal.  The objective was 
to design a specific marketing initiative within 
the correctional education context and look at 

marketing strategies across the adult educa-
tion field in Virginia. 

Once I took this challenge on as an indi-
vidual, I decided to research how other adult 
education programs across the state were 
reaching their populations. As a starting 
point, I reached out to other adult educa-
tion practitioners within my network but 
that worked for different programs as well 
as searched for the current marketing prac-
tices that are being used for adult education 
in Virginia. My goal was to look at market-
ing materials from the student perspective. 
I found that by conducting a Google search 
on “GED® programs in my area” that it took 
some time to find what I was looking for. 
Based on this, I established that we, as adult 
education leaders, need to look at how to 
better market our programs for learners who 
are unfamiliar with adult education services. 

I looked specifically at Region 6 and dis-
cussed the website with Vici Garber, the 
Regional Specialist and PluggedIn VA Coordi-
nator at the Shenandoah Initiative for Adult 
Education (SHINE) from the perspective of 
a learner from the region. We discussed the 
issue of making the website accessible on 
mobile devices. This coincided with the larger 
focus that we saw over the last year in need-
ing to make information accessible on phones 
and mobile applications. I also talked to Jes-
sica Chenoweth, the Program Manager at 
the Staunton-Augusta Adult Learning Center, 
which is also in the Adult Education Region 
6. My interest in this program was regarding
how they use Facebook to reach out to cur-
rent students. I posed the question of how we
could use this strategy to reach out to new,
potential learners within our targeted popu-
lations. While this is only a small overview of
the collaborative conversations that were had,
it exemplifies how this collaborative strategy
can bring new outreach methods to light.
Finally, I was able to present my experience
with this team challenge at the AE&L Confer-
ence ReMix Team Challenge Showcase where
my hope was to gain additional collaborators
and inspire other adult education practi-
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tioners to take on this challenge of revamping 
our outreach and marketing strategies. 

Since this project is still ongoing, the 
solutions to more effective learner outreach 
are continually being researched and 
identified. For example, one outreach 
activity that I have conducted at Fluvanna 
Correctional Center for Women as a result of 
the project presents a model for designing 
effective outreach. I designed a flyer for our 
population to address possible questions 
and concerns that learners might have in 
such a way as to advertise the benefits of 
obtaining a GED® credential. I wanted learners 
to understand that our adult education 
programs are not only mandatory, but also 
beneficial. The flyer addresses some of the 
common barriers that these students face 
and lets them know that they drive their 
own learning. This small example reflects 
the tenets laid out by the Reach Out team 
because this resource was developed with our 
learners, their barriers, and their perspectives 
in mind. 

As I have learned from this project, collabo-
ration across adult education programs is the 
best strategy for identifying and testing new, 
innovative strategies for reaching the vulner-
able populations that our team identified. 
Moving forward as a project will require a 
team to explore marketing strategies through-
out Virginia. We originally discussed devising 
a survey to assess what seems to be working, 
reflecting on areas for improvement and eval-
uating the successes of other programs, and 
gauging if these practices can work for other 
programs. The key to bringing these project 
goals to fruition requires a collaborative spirit 
and a team. Will you join us?  We value your 
opinion and expertise.

To express your interest in helping Geri 
take this important outreach initiative further, 
contact her at geriteaches@me.com.

Geri Hayden is currently a GED® 

instructor and special education 
Individualized Education 
Program (IEP) coordinator with 
the Virginia Department of 
Correctional Education. As an 
avid learner, Geri has continued 
her education specifically in the 
areas of curriculum development, 
mathematics, and professional 
development as a trainer. Geri holds 
a B.A. in psychology and an M.S. in 
education with a focus on learning 
disabilities in special education.
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VALRC’s Teacher Leader 
PLC & the AE&L Peer 
Coaching Experience
by Hali Massey & Elizabeth Severson-Irby, 
with contributions from the AE&L Conference 
ReMix Peer Coaches

D uring the 2020-2021 program year, the Virginia Adult 
Learning Resource Center, (VALRC) offered several 
opportunities for teachers across Virginia to work 

together. One such opportunity was the Teacher Leader Profes-
sional Learning Community (PLC). This PLC was an opportunity 
for adult education practitioners to work with other teacher 
leaders in Virginia to learn about coaching styles and culturally 
responsive teaching practices (CRT). For culturally responsive 
teaching practices, the PLC reviewed Zaretta Hammond’s Cul-
turally Responsive Teaching and the Brain. The PLC discussions 
around this topic focused on how to use learners’ culture and 
background as an asset to learning and to practically apply 
CRT principles and frameworks to adult education instruc-
tional practices. The other focus of this PLC was on coaching 
and feedback skills, based on Jim Knight’s coaching principles 
in Better Conversations. Using Knight’s principles, we studied 
and discussed questioning and feedback techniques as well as 
how to best leverage coaching principles and strategies when 
working with adult learners. The goals of the PLC included: 
applying the partnership principles, recognizing how growth 
mindset impacts learning, applying culturally responsive 
frameworks for learning and teaching, using feedback models 
to foster constructive changes in learning and teaching, and 
applying universal design for learning principles to instruc-
tional design and delivery. 

Within the Teacher Leader PLC, practitioners had an addi-
tional opportunity to put CRT and coaching principles into 
immediate action by becoming a Peer Coach for an AE&L 
Conference ReMix team. The coaches worked with a team of 
adult educators from programs around the state as they devel-
oped and carried out projects specific to the needs of their 
programs and/or learners. This opportunity involved participat-
ing in their team meetings, facilitating discussions regarding 
the team project, and helping teams stay on track to meet 
project milestones. Coaches used the questioning, feedback, 

I absolutely 
loved the peer 
support. What 

a fabulous 
concept. I 

found great 
value from 

having 
someone with 

a different 
perspective 

who was willing 
to jump in and 

“claim” the 
project.

https://crtandthebrain.com/about/
https://crtandthebrain.com/about/
https://us.corwin.com/en-us/nam/book/better-conversations#description


p.48 PROGRESS June 2021

and coaching strategies they learned from the 
Teacher Leader PLC to help their team as they 
worked through their project. Below some 
of the coaches explain why they wanted to 
become a Peer Coach and what they learned 
throughout the process.

Motivation for Becoming a Peer Coach

In their own words, several coaches 
describe why they wanted to participate in 
this opportunity:

Keira Zirkle, the Off-Site ESOL Coordinator 
at Catholic Charities Diocese of Arlington, 
wanted to focus on the opportunity to learn 
from others. I was motivated to join both the 
fall and spring sessions of the AE&L Confer-
ence as a Peer Coach to further develop my 
own professional development. I have been 
participating and working in an Adult ESOL 
program for little more than 2 years, but I still 
have much to learn from experts and fellow 
teachers, volunteers, and administrators in 
the field. I wanted the opportunity to listen, 
learn, and grow. 

Vicky Routson, Adult ESL Instructor at 
Loudon County Public Schools, expressed 
interest in learning a new framework for 
collaboration. I was really excited for the 
opportunity to take on a peer coaching role 
and collaborate with a group of teachers 
outside my program. I always feel like I learn 
so much in a collaborative environment and 
going through the steps of the PBL process 
provides a great framework for effective 
collaboration and communication.

Amy Davis Turner, an Academic Instructor 
at Greensville Correctional Center, emphasized 
the opportunity to benefit her own adult 
education program. I hoped to gain, as a peer 
coach, additional knowledge in adult educa-
tion to share with colleagues and implement 
in our program to better support students. 

Ruth Vest, systems analysis administrator, 
stressed the opportunity to participate in 
critical conversations. I looked forward to an 
opportunity to have authentic conversations 
about current issues adults are facing, like: 
the COVID-19 pandemic, virtual classrooms, 

racism, police brutality, joblessness, fear and 
all the other pre-2020 issues in order to facil-
itate a project-based learning experience for 
adult educators in my community. I antic-
ipated working with a team to effectively 
address these pervasive concerns, of staff as 
well as learners in adult educational settings, 
by co-creating innovative curriculums and/or 
programming initiatives.  

Benefits of Peer Coaching

Some of the coaches describe what they 
learned or gained from this experience.

Vicky Routson, an Adult ESL Instructor at 
Loudon County Public Schools, exemplified 
how peer coaches were able to apply the 
principles from the PLC to their work as peer 
coaches. I have had a great experience as a 
peer coach. I was very lucky to be partnered 
with an awesome team of ladies who were 
not afraid to take on challenge after chal-
lenge and pivot their thinking when needed. 
The biggest thing I came away with and have 
put into practice is the art of asking questions. 
As we dove deeper into the PBL process our 
group always came back to asking more ques-
tions in order to find better solutions. This 
ongoing inquiry led to some amazing results 
that can be put into practice and shared out 
with other programs. I learned so much from 
this experience. I met some great, creative, 
motivated people who inspired me through 
their hard work. I also got insight into an 
area of adult education that I have not per-
sonally had a lot of experience with. Thinking 
through and following the steps of the PBL 
was a great way to shift my mindset about 
the PBL process and gave me an opportunity 
to reflect on how I can use this process in my 
professional life in the future.

Megan Pugh, an Adult ESL instructor from 
Region 10, highlighted the role that coaching 
played in the project-based learning expe-
rience. I joined after the group was midway 
and had lost their coach, and I was nervous 
that I wouldn’t be helpful, or knowledgeable 
enough, since I missed the group formation 
and the first four milestones that they have 
been through. I was pleasantly surprised when 
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they needed someone to direct them to the 
outcome and streamline what needed to be 
done to feel like they had made it to the place 
where they could feel accomplished. I hope 
that they feel the same, and I learned that my 
work was to help them to focus their goals, 
since they had really accomplished so much— 
more than they could see.

Michelle Ford, a trainer and instructor 
with the Virginia Department of Corrections, 
conveyed the journey that can happen when 
reflecting on culturally responsive teaching 
practices. I think I learned to view inclusion 
and diversity in a different perspective. I was 
not a fan of inclusion in all cases because I saw 
it as a distraction in the classroom. However, 
when you learn to use the experiences that 
come from inclusion and diversity as learning 
tools, it aids in learning experiences.

Keira Zirkle, the Off-Site ESOL Coordinator 
at Catholic Charities Diocese of Arlington, saw 
immediate ways to apply what she learned 
to classroom and program improvement. I 
learned a lot of teaching techniques for dig-
ital and in-person adult classrooms. I learned 
more practical ways to approach administra-
tive work for Adult ESOL programs. I listened 
to the struggles and successes of other people 
involved in adult learning programs. I have 
been able to draw up plans for trainings and 
program development (to be implemented in 
FY2022) for my volunteers and staff members. 

Amy Davis Turner, an Academic Instructor 
at Greensville Correctional Center, explained 
reasons for collaboration. I learned many new 
ideas to incorporate with adult education stu-
dents and I gained a wealth of resources and 
networking connections around the state. 

Not only did Peer Coaches benefit from 
this experience, but AE&L ReMix team 
members did as well. One team member said. 
I absolutely loved the peer support. What a 
fabulous concept. I found great value from 
having someone with a different perspective 
who was willing to jump in and “claim” the 
project.

The Peer Coaching opportunity was a 
unique experience brought on by the shift 
in the AE&L Conference. However, we hope 
to continue to provide opportunities like this 
for adult education practitioners to develop 
leadership skills. Over the past few years, the 
VALRC has offered the Teacher Leader PLC as 
an opportunity to promote collaboration and 
empowerment through the highly interactive 
PLC model. The VALRC is excited to see how 
this opportunity moves forward and how this 
group of teacher leaders can be used to create 
more opportunities, like the AE&L Peer Coach, 
for collaboration and learning. Stay tuned for 
more information on the upcoming Teacher 
Leader PLC Fall 2021 opportunities.

Hali Massey, MA TESOL, is the 
English for Speakers of Other 
Languages (ESOL) Specialist 
at the Virginia Adult Learning 
Resource Center (VALRC). 
In this role, she coordinates 
teacher professional 
development that aligns with 
state and federal initiatives, 
as well as local interests and 
needs. This work includes 
the design and delivery 
of online courses, face-to-
face workshops, and virtual 
meetings, all with a focus 
on the practice of teaching 
English to adult learners.

Elizabeth Severson-Irby is 
the Literacy Specialist at 
the Virginia Adult Learning 
Resource Center (VALRC). 
In her role, she provides 
leadership for instruction 
and program management in 
Virginia’s adult education and 
literacy programs, working 
with both public and private 
agencies and educational 
programs to ensure that 
adults have access to the 
educational resources they 
need.
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Peer Coaches
Keira Zirkle

Team Assignment:

CBLO Remix: Building 
diversity among volunteers 
in community-based 
literacy organizations

Keira is employed with the 
Education and Workforce 
Development program of Catholic 
Charities, Diocese of Arlington as 
an ESOL and Civics Coordinator. 
She was a teacher with the 
program from January 2020 to 
November 2020 before moving to 
the position she currently serves. 
While teaching as an ESOL and 
Workforce Instructor, she taught  
different workforce development 

courses for ESOL learners including GED® Science, Child Care 
Workforce Preparation, Basic Computer Literacy, Introduction 
to Spanish, and Spanish Intermediate classes. During her time 
in both positions, she created lesson plans for various classes 
in her program including Basic Computer Literacy, Computer 
and Internet Literacy, GED® Math Preparation, Introduction 
to Spanish, and Intermediate Spanish. Now as coordinator, 
Keira manages the civics program, including classes and 
citizenship preparation tutoring, along with Adult ESOL 
classes. She has recently received her bachelor’s degree from 
George Mason University in global affairs: global governance, 
foreign language Spanish, and Latin American studies. She has 
also trained and earned her TEFL certificate. She completed 
both of these credentials during COVID-19 through distance 
learning.

Having started teaching in 1980, Mary 
Palmer has taught in almost every 
imaginable K-12 environment. She 
holds a B.A. in educational studies 
from Emory University, an M.Ed. 
from Columbus State University in 
Georgia, and a Ph.D. in curriculum and 
instruction from Mercer University. 
Shortly after moving from Georgia to 
the rural Northern Neck of Virginia, 

she stepped away from K-12 into adult education and is in her 
fourth year of teaching in the ABE program at Rappahannock 
Community College. Mary Palmer has strong commitments 
to both educational equity and integrating technology into 
classrooms.

Dr.Mary Palmer Legare
Team Assigments:

• S.P.A.C.E. Matters:
Incorporating
workforce preparation
skills in GED® and ELA
classes

• Retention Remix:
Strategies for improving
student retention
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Michelle Ford
Team Assignments:

• TJACE@PVCC: Making
Festival of Cultures a
virtual event

• Reach Out: New
marketing strategies
to access vulnerable
populations

Employed with the Virginia 
Department of Corrections 
(VADOC) as an educational tester 
for the Central Region, Michelle 
has worked for 22 years at VADOC 
in multiple roles. She has been a 
correctional officer, juvenile cor-
rections sergeant, counselor, and 
offender workforce development 
specialist. In her career, she has 

also spent three years as a Head 
Start teacher and several years in residential mental health 
programs. In addition, Michelle served eight years in the United 
States Army Reserves as an operating room specialist.

Vicky Routson
Team Assigment:

SHINE Super Scientist 
Family Literacy: Science-
based stories & hands-on 
experiments to engage 
families & advance literacy 
skills

After earning her degree in English 
literature and her adult education 
certification from California State 
University, Vicky entered the adult 
education world to explore her pas-
sion for teaching and adult literacy. 
She spent 10 years at the Redondo 
Beach Unified Adult School in 
California teaching all levels of 
ESOL classes and being part of the 
EL Civics development team. After 
moving to Virginia, she has con-
tinued teaching through Loudoun 

County Public Schools Adult Education Department where she 
is also part of the administrative team and works closely with 
the ELL lead teacher to ensure program success for both teach-
ers and students. 

Team Assignments:

• Shine Virtually: Best
virtual practices

• Registration Remix:
Reinventing virtual
registration

William Creighton
William (Bill) Creighton has 
worked in education and 
counseling with adjudicated 
populations since 1984. He has 
been with the Virginia Depart-
ment of Corrections since 
2000, with a brief stint at the 
Florida Department of Correc-
tions from 2005 to 2008.
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Millicent Tyler
Team Assigment:

Fairfax HSE Pathway: 
Multi-Tiered System of 
Support 2020 style

Millicent has served in her current 
role as Coordinator of Adult and 
Continuing Education for Chesapeake 
Public Schools since 2014. During 
her 20 years in the field of educa-
tion, Millicent has served as a special 
education teacher in a variety of class-
room settings in the Tidewater area 
and in Singapore. In addition to her 
classroom educator role, she served 
as a Case Study Chair for a Depart-

ment of Defense Dependents School in 
Japan. Millicent holds an undergraduate degree in social work 
from Alabama Agricultural and Mechanical University, an M.A. 
in special education for the severely and profoundly handi-
capped from Norfolk State University, an Ed. S. in educational 
leadership from Old Dominion University, and is currently 
pursuing a doctoral degree at Virginia Polytechnic Institute and 
State University.

Amy Davis Turner
Amy Davis Turner is currently employed by 
the Virginia Department of Corrections as 
a special education ABE/GED® teacher. She 
has a B.A. in early childhood psychology 
from Christopher Newport University, an 
M.Ed. in special education from Virginia
Commonwealth University, a certificate in
autism spectrum disorders from Virginia
Commonwealth University, and an M.Ed.

in administration and supervision from Averett University. 
In addition to teaching special education in Henrico and 
Southampton counties, she has served as a department 
chair, autism coach, transition coordinator, Key Club advisor, 
Challenge Day Committee member, Head Varsity Softball 
Coach, Head Varsity Volleyball Coach, and created a community 
work-based instruction program. She received the Christie 
Award nomination from Varina High School for the 2011-2012 
school year and she was Teacher-of-the-Year in 2019-2020 for 
Southampton High School. She has extensive experience in 
positive behavior support and special education at all levels. 
She believes in building relationships with stakeholders and 
is dedicated to working with all learning styles and learning 
abilities in an inclusive positive environment that supports the 
needs of all students and staff.

Team Assigment:

Southside Solutions: 
Connecting Students & 
Employers
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Megan Pugh
Team Assignment:

Retention Remix: 
Strategies for improving 
student retention

Megan Pugh has been teaching and 
traveling since 2002. She began her 
adventure in South Korea teaching 
children in an after school program 
and shifted to developing a curriculum 
for teaching conversation skills at the 
university in Seoul. In her toolbox over 
the years, she has taught non/pre-liter-
ate students workplace skills, academic 
study skills, and pre-college writing 

classes. She has also taught onsite workplace English for house-
keepers in hospitals and hotels in addition to international 
graduate engineers who need to be able to articulate their 
field of study. While the types of students vary, I have tried to 
keep the important student centered objectives—their hopes 
and dreams—to remain the focus for each and every class. 
Megan has been a highly valued ESL teacher with Thomas Jef-
ferson Adult Career Education (TJACE) for eight years and has 
also worked as an ESL teacher/tutor at both Piedmont Virginia 
Community College and the University of Virginia.

Ruth Vest
Team Assignment:

S.P.A.C.E. Matters: 
Incorporating workforce 
preparation skills in GED® 
and ELA classes

Ruth Vest is a native New Yorker, 
learning and working throughout 
Central Virginia most of her adult life. 
In addition to her personal commitment 
to family and community, as a systems 
analyst, Ruth has coordinated projects 
with private businesses, non-profits, 
municipal agencies, as well as local, state, 
and federal ones. She holds a wealth of 

professional experience in project management, productivity 
assessment, technical writing, and training. She has substantial 
experience with educational programs for a range of audiences 
and capacities engaging people of all ages, ethnicities, and 
professions from pre-K to post-secondary in areas from 
parenting to workplace education.
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From the VDOE

New Solutions
 in 

New Times

We are so appreciative of everyone 
who said yes to participating in 
the AE&L ReMix challenge teams 

and investing their time and effort during 
this remarkably busy year. We heard in your 
reflections that you found the experience to 
be a way to stay connected with established 
or new colleagues, a way to be creative and 
solutions-oriented in a year of great dis-
ruption, and a growth experience nudged 
on by the peer coaches. This is an excellent 
testimonial to the power of collaborative 
teams—even when time is so precious.

Teams examined and shared new solutions 
to familiar challenges: recruitment, retention, 
registration, student support, instructor and 
tutor support, and quality instruction. These 
challenges to effective programming are 
perennial in adult education. 

Two of the challenges often faced by 
students, transportation and childcare, were 

experienced in a different light during the 
pandemic. For some students, remote instruc-
tion removed those barriers and allowed 
them to participate without having to make 
arrangements for transportation and child 
care. For other students, internet and com-
puter device access became a more immediate 
barrier and prevented them from participat-
ing in remote instruction. 

The pandemic-related disruptions forced 
all of us to think about doing our jobs differ-
ently and providing services in different ways, 
including offering a wider, more flexible vari-
ety of options for participation. We encourage 
all of us to consider how to keep innovating 
and iterating on what we’ve learned and 
tried over the past year. We don’t need to go 
“back” to anything—let’s go forward! 

What ideas, practices, and mindsets should 
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we take forward? A few questions sparked by 
the teams’ presentations are:

• How might programs’ schedules build in
flexibility and still deliver the intensity
and quality students need to achieve their
goals?

• How can instructional staff remain avail-
able to students outside of “class” time,
and what does that mean for instructional
time?

• How can programs be creative in the
incorporation of learners’ use of varied
technology in the classroom and with
loaner libraries?

• What new partnerships have been forged
that can grow and assist programs with
community engagement?

• How can we…? How might we…? These
are the question starters of human-cen-
tered design thinking. The future of
effective programming relies on our
willingness to design new solutions to
emerging as well as familiar challenges.

We listened with great interest to the
teams that shared their findings. We heard 
solutions that can be adopted statewide and 
supported with new practices from the VDOE 
and or from VALRC: 

• Make the student page of the Adult Stu-
dent Profile Document (ASPD) compliant
with Section 508 web accessibility standards
so that it can be posted on public websites.

• Support programs’ use of data to examine
equity issues such as the diversity of student
and teacher populations.

• Assist programs to design integrated edu-
cation and training (IET) pipelines that
incorporate a wider array of credentialing
options to support career switchers and
those who want to advance in their field.

Thank you to the team members, the peer
coaches, and the VALRC team. And thank you 
to our students who were there experiment-
ing and learning with us all along the way. 

Virginia is a member of 
the National Association 
of State Directors of Adult 
Education (NASDAE) and 
Dr. Silver-Pacuilla serves as 
a member of the board of 
directors. NASDAE has recently 
published an Equity Policy 
Consideration paper that may 
be of interest to instructors 
and program administrators. 
This paper is available to use 
for outreach to partners and 
stakeholders.

http://nasdae.org/wp-content/uploads/2021/06/Adult-Education-Equity-Policy-Considerations.pdf
http://nasdae.org/wp-content/uploads/2021/06/Adult-Education-Equity-Policy-Considerations.pdf
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2021 PROGRESS CALENDAR

20-22 ProLiteracy 
Conference on Adult Education
San Anonio, TX

24-25 VATESOL Conference: 
Next Steps for Multilngual 
Learners 
Virtual 

SEP

SETESOL
Richmond, VA
Moved to fall 2022

GED® Annual Conference 
Atlanta, GA
Moved to July 2022 (awaiting 
date)

National College Transition 
Network Conference
Paused until further notice

National Career Pathways 
Network Conference
No information
 

JUL
27-29 iCEV CTE Inspired 
Conference, Option 1
Virtual

OCT
5-8 American Association for 
Adult and Continuing Education 
(AAACE)
Mirimar Beach, FL

8-9 Virginia Association 
of Teachers of English (VATE) 
Annual Conference
Charlottesville, VA

6-7 National Council 
for Workforce Education 
Conference
Tucson, AZ

22 Metropolitan Educational 
Research Consortium (MERC) 
Conference
Richmond, VA

25-27 National Center 
for Families Learning (NCFL) 
Conference
Dallas, TX

25-28 Virginia Association 
for Adult and Continuing 
Education (VAACE) Conference
Virtual

NOV
18-21 National Council 
of Teachers of English (NCTE) 
Annual Convention
Louisville, KY

AUG
9-11 iCEV CTE Inspired 
Conference, Option 2
Virtual

11-12 Literacy Education 
and Second Langage Learning 
for Adults (LESLLA) Annual 
Symposia
Now Virtual

22-25 Correction Education 
Association (CEA) Conference 
Austin, TX

https://www.proliteracy.org/Professional-Development/ProLiteracy-Conference
https://www.proliteracy.org/Professional-Development/ProLiteracy-Conference
http://vatesol.cloverpad.org/
http://vatesol.cloverpad.org/
http://vatesol.cloverpad.org/
https://www.collegetransition.org/nctn-conference/overview/
https://www.collegetransition.org/nctn-conference/overview/
https://www.ncpn.info/conferences.php
https://www.ncpn.info/conferences.php
https://www.icevonline.com/cteinspired
https://www.icevonline.com/cteinspired
https://www.aaace.org/page/2021conference
https://www.aaace.org/page/2021conference
https://www.aaace.org/page/2021conference
https://vate.org/events/annual-conference/
https://vate.org/events/annual-conference/
https://vate.org/events/annual-conference/
https://www.ncwe.org/page/2021_conference
https://www.ncwe.org/page/2021_conference
https://www.ncwe.org/page/2021_conference
http://vate.org/events/annual-conference/
https://merc.soe.vcu.edu/conference/
https://merc.soe.vcu.edu/conference/
https://merc.soe.vcu.edu/conference/
http://conference.familieslearning.org/
http://conference.familieslearning.org/
http://conference.familieslearning.org/
https://vaace.org/2020-vaace-conference/
https://vaace.org/2020-vaace-conference/
https://vaace.org/2020-vaace-conference/
http://convention.ncte.org/2021-convention/general-info/
http://convention.ncte.org/2021-convention/general-info/
http://convention.ncte.org/2021-convention/general-info/
https://www.icevonline.com/cteinspired
https://www.icevonline.com/cteinspired
https://www.leslla.org/symposia
https://www.leslla.org/symposia
https://www.leslla.org/symposia
https://www.leslla.org/symposia
https://www.cognitoforms.com/CorrectionalEducationAssociation1/_75thCEAInternationalConferenceTrainingEvent
https://www.cognitoforms.com/CorrectionalEducationAssociation1/_75thCEAInternationalConferenceTrainingEvent
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